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EXECUTIVE SUMMARY
This synthesis report aims to gather all the information related to the process, collection
and analysis of good practice on university social responsibility (USR) in Europe as part
of the EU-USR project - Comparative Research on the Social Responsibility of
Universities in Europe and Development of a Community Reference Framework. This
document has been prepared by a partnership of Universities funded by the European
Commission under the Lifelong Learning Programme.
The report contains a literature review on the subject of university social responsibility
and a study on USR good practice in Europe in which collection and analysis of 40 cases
from European universities is described. For the data collection, documentary analysis
was captured in a good practice identity card template. The procedures for analysis
include: tabulation of the cases according to geographical area (north, central, east,
south Europe), thematic focus and elements that qualify as ‘good practice’; word
ā 10; a matrix that includes ISO 26000 (The
analysis with the use of software QSR NVivo

International Standard on Social Responsibility) core subjects and the UNESCO 1998
“World Declaration on Higher Education for the Twenty First Century”; and finally, case
studies. The most important innovation and social impact aspects of these practices are
then reported.
Transferability, reputation/visibility, degree of innovation and scale of operation are the
most frequent elements that qualify the practices as ‘good practice’ on USR and we find
that evaluation of the impact of the practices and recognition are the less frequent. It
seems that these two elements should be points to develop in the future as far as social
responsibility in universities is concerned. Word analysis demonstrates that USR seems
to be greatly linked to concepts of development, education and to the social and the
community as these are the most frequent words in the cases. With the case studies, we
find a transferability potential that can be important for improving and disseminating
social responsibility in HE institutions in Europe. On the whole, universities in Europe
appear to be strongly engaged with social responsibility by incorporating a vision of
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development that includes fairness practices and policies, environmental and
sustainability concerns, social cohesion and justice, and human rights issues.
As part of the Work Package 2 of the EU-USR project, the information gathered in this
report will be articulated with Work Package 3, collaborative benchmarking, in which
the process of review of the cases gathered at this stage (as a formative step in
benchmarking) will enable the collection of more evidence, which will contribute to a
more complete and deeper analysis of USR good practice in Europe.

ā
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1. INTRODUCTION: DEFINITIONS OF UNIVERSITY SOCIAL
RESPONSIBILITY AND THE CONTROVERSY OF GOOD
PRACTICE
In this project, we define USR as "the responsibilities of a (European) university for the
impacts of its decisions and activities on society and the environment through
transparent and ethical strategies that:
1. promote and encourage among students and staff behaviors consistent with
the values of justice, equality, participative democracy, social responsibility
and sustainability;
2. contribute to sustainable development including the health and welfare of
society
3. take into account the expectations of stakeholders;
4. are in compliance with applicable law and consistent with international
norms of behavior;

ā

5. accord with the relevant norms of transparency and public accountability”
(Martin, personal communication, September 17, 2013).
The standards for USR being developed and used in this Project are derived, in part,
from ISO 26000 (The International Standard on Social Responsibility), from the
UNESCO 1998 “World Declaration on Higher Education for the Twenty First Century”,
the reiteration in the UNESCO 2009 “Communique from the World Conference on
Higher Education: The New Dynamics of Higher Education and Research for Societal
Change and Development” and the Council of Europe’s 2006 “Declaration on the
Responsibility of Higher Education for a Democratic Culture - Citizenship, Human
Rights and Sustainability”, the European Commission’s 2011 “Renewed EU Strategy
2011-14 for Corporate Social Responsibility” and other relevant sources.
Operationally, the standards derive principally from four clusters of inter-linked
elements, derived from these key sources:
1. From ISO 26000
a. Organizational Governance
b. Human Rights
c.

Labour Practices

d. The Environment
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e. Fair Operating practices
f. Consumer Issues
g. Community Involvement and Development
2. From UNESCO
a. Education, Training and Research
b. Ethical Role, Autonomy and Anticipatory Function

3. From the Council of Europe
a. Democratic Citizenship and Democratic Development
b. Human Rights, Mutual Respect and Social Justice
c. Environmental and Societal Responsibility
d. Dialogue and the Peaceful Resolution of Conflict

4. From the European Commission

)

a. Trust
b. Self- and Co-Regulation
c. Disclosure of Social and Environmental Information
d. Integrating Social Responsibility into Education, Training and Research.
(Martin, personal communication, September 17, 2013).

In this project, we consider good practice in USR collected from European Universities.
However, we do not do so without a cautionary note on the concept itself. Good
practice has been defined as “one that has been proven to work well and produce
good results, and is therefore recommended as a model” (SDC, 2004, p.47) – but, as
we will see, USR practices have been rarely subject to systematic outcome or impact
evaluation, a situation that is, as we know, not uncommon in social and educational
intervention (Lipsey & Cordray, 2000). Obviously we could also argue that the notion
of good practice refers to “process or methodology” that is in itself “constantly
evolving and being updated” (ibid.). It is nevertheless important to recognize the
notion of good practice rests on assumptions of quality, performativity and
transferability that are, in themselves, highly debatable. Quality in higher education
can be used with different meanings, ranging from “excellence” to “value for money”
(e.g., Harvey, 2005, p. 273); performativity has legitimized specific “conceptualizations
of good practice” in detriment of others (Avis, 2005, p. 211); and the idea that good
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practices are “’recipes’ for the enhancement of quality” (James, Davies & Biesta, 2007,
p. 102) that might be easily transferable clashes with the recognition that social and
educational interventions are, inevitably, actor-, context- and culture-specific.
Nevertheless, the partners in this project have selected USR cases that reveal the
diversity of layers of USR and might inspire the development of the USR in European
universities.

)
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1.1. UNIVERSITY SOCIAL RESPONSIBILITY: PRELIMINARY
NOTES FROM A CONTESTED FIELD
Like many other fashionable concepts, university social responsibility (USR) is an
elusive notion with multiple connotations. Its entrance in the higher education arena is
recognized as relative recent (e.g., Larrán, López & Márquez, 2011), for instance the
‘social dimension of higher education’, which was absent in the genesis of the Bologna
Declaration in 1999, became a central issue in the Ministerial declarations of London
(2007) and Leuven (2009). In the London Communiqué (2007) the ‘social dimension of
higher education’ is considered as follows:
“the student body entering, participating in and completing higher education at
all levels should reflect the diversity of our populations" [and emphasises the]
"importance of students being able to complete their studies without obstacles
related to their social and economic background” (London Communiqué 2007, p.
5).
Nonetheless, it is interesting to note how, back in 1923, Chase used the concept to
reflect on the mission of the public state universities in the U.S.:
“The conception of the State university as it exists today may be said to have as
its central idea that of service to the commonwealth. The state university, in its
)
modern form, is an essential part of the great common enterprise of citizenship
which links together the people of its state. It is not something artificially added
to the machinery of State government, but a real and vivid expression of the life
of the state itself, its interpreter and guide. Such a definition involves certain
definite implications in the way of social responsibility” (p. 519).
So, in this view, social responsibility implied inclusiveness, both from the point of view
of students (in terms of social class, ability and gender) and disciplinary areas (that is,
more academic together with more professional-oriented courses), but also an
emphasis in giving “students both knowledge of and correct attitudes toward social
environment in which they will live” (p. 519), i.e., “producing public-minded alumni”
(p. 520) – a goal that would emerge from extension activities involving intervention
projects within the larger community. In Europe, similar notions of the role of
universities were traditionally incorporated in the institutional mission; in fact, Zgaga
(2009) speaks of four archetypal models (Napoleonic, Humboldtian, Newmanian and
Deweyan) of the university that correspond to historical functions related to career
development, promotion of knowledge and research, personal development and
citizenship.
Therefore, there are two important points to be made here. The first is that even if
much of the current discussion surrounding university social responsibility presents it
as a “new” topic that emerged from the work around corporate social responsibility
(CSR) (Bowen, 1953; Votaw, 1972), there is probably more to it than ‘meets the eye’.
The second is that even this simple and very basic definition – emphasizing inclusion,
social justice and citizenship – resonates quite well with many of the contents that are
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explicitly mentioned in the project EU-USR as directly relating to the goals and
priorities of the call, such as:
“targeting increased participation in European higher education by all interested
citizens and ultimately aiming to make sure that the HE population reflects the
diversity of society”
“to improve the capacities of HE institutions in responding to the needs of their
communities in a socially responsible way”
“the impact of European universities on their communities by fostering HE
management approaches that are sensitive to the educational, cognitive, labor
and environmental impacts produced by the university”
“[to] contribute directly to community development by decreasing dropout rates
and failure in university studies, incorporating disadvantaged and isolated
groups, but also attracting adult students and other groups traditionally excluded
from education and training”
“fostering the social inclusion of people currently excluded of the higher
education, specifically through: the integration of people with disabilities; the
development of policies against the abandon of both mentoring and guidance,
and financial support; access to higher education for underrepresented groups”
and

)

“students and teachers will encourage the culture of solidarity, respect for
diversity and will combat racism and other prejudices”.

1.2.

ON CORPORATE SOCIAL RESPONSIBILITY: “WHAT’S IN A
NAME?”

This diversity of meaning is not an exclusive of USR. In a well-known contribution,
Carrol (1979) typified CSR as encompassing the economic, legal, ethical and
philanthropic expectations of society towards business organizations. But, as early as
1972, Votaw discussed the diversity of meanings associated with the concept:
“To some it conveys the idea of legal responsibility or liability; to others, it means
socially responsible behavior in the ethical sense; to still others, the meaning
transmitted is that of ‘responsible for’ in a causal mode; many simply equate it
with a charitable contribution; some take it to mean socially conscious; many of
those who embrace it most fervently see it as a mere synonym for legitimacy in
the context of belonging or being proper or valid; a few see a sort of fiduciary
duty imposing higher standards of behavior on businessmen than on citizens at
large’’ (p. 25).
In spite of important evolutions on the conceptualization of CSR (Carroll & Shabana,
2010), this vision appears to be still accurate today as a recent review by Aguinis and
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Glavas (2012) consider that the “CSR literature remains highly fragmented” (p. 933). In
an attempt to make sense of this fragmentation, Garriga and Melé (2004) consider
that “most of the current theories related to CSR could be broadly classified as
instrumental, political, integrative and ethical” (p. 62) – even if the diversity of the
approaches they identified is quite impressive (see Table 1). Given this, it is not
surprising the breadth of Aguinis’s definition (2011) of CSR as “context-specific
organizational actions and policies that take into account stakeholders’ expectations
and the triple bottom line of economic, social, and environmental performance” (p.
855).
Table 1
Theoretical perspectives of CSR
theories

focus

approaches

instrumental
theories

achieving economic objectives through
social activities

Maximization of shareholder value
Strategies for achieving competitive
advantages
Cause-related marketing

political theories

a responsible use of business power in
the political arena
)

Corporate constitutionalism
Integrative Social Contract Theory
Corporate citizenship

integrative

the integration of social demands

theories

Issues management
Public responsibility
Stakeholder management
social performance

Corporate

(source: Garriga and Melé, 2004, pp. 63-64)

In the case of Europe, however, it might be of interest to consider the recent renewed
EU strategy 2011-1014 for CSR, where the European Commission presents an even
wider definition of CSR as “the responsibility of enterprises for their impacts on
society”, including “maximizing the creation of shared value” and “identifying
preventing and mitigating their possible adverse impacts”. Nevertheless, the report
advances in an attempt to clarify the content areas of CSR:
“CSR at least covers human rights, labour and employment practices (such as
training, diversity, gender equality and employee health and well-being),
environmental issues (such as biodiversity, climate change, resource efficiency,
life-cycle assessment and pollution prevention), and combating bribery and
corruption.
Community involvement and development, the integration of disabled persons,
and consumer interests, including privacy, are also part of the CSR agenda.
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The promotion of social and environmental responsibility through the supplychain, and the disclosure of non-financial information, are recognised as
important cross-cutting issues.
The Commission has adopted a communication on EU policies and volunteering in
which it acknowledges employee volunteering as an expression of CSR.
[And, as] the Commission promotes the three principles of good tax governance –
namely transparency, exchange of information and fair tax competition – in
relations between states. Enterprises are encouraged, where appropriate, also to
work towards the implementation of these principles.” (European Commission,
2011)
Finally, Aguinis and Glavas (2012) drawn some conclusions of research on CSR that
might be of interest to research on USR, namely the recognition of the diverse motives
– Aguilera, Rupp, William and Ganapathi (2007) speak of instrumental, relational or
moral motives – that institutions have to engage in CSR policies or practices, either
proactively or reactively; the subsequent fact that these policies or practices vary in
their degree of authenticity; but, nevertheless, the impact of CSR on the institution’s
reputation and on “customer loyalty and evaluations of products” (Aguinis & Glavas,
2012, p. 941), as well as on employers’ engagement and performance. However, it is
)
also important to take into account critical visions of CSR as being, “with a few notable
and partial exceptions, (…) a deliberate strategy to mystify and obscure the reality of
capitalist globalization and, as such, unless we can expose it for what it is theoretically,
substantively and politically, we will make little progress in the struggles to resolve the
crises of class polarization and ecological unsustainability and to create radical
alternative globalizations” (Sklair & Miller, 2010, p. 492).

1.3. UNIVERSITIES AND SOCIAL RESPONSIBILITY POLICIES AND
PRACTICES
Given the fragmented and contested nature of CSR, it is not surprising that the
discussion on USR ranges from applause (e.g., Atakan & Eker, 2007; Nejati, Shafaei,
Salamzadeh & Daraei, 2011) to caution (e.g., Kantanen, 2005) – but, in spite of the
perspective, it is true that much of the current discussion of USR seems to accompany
the growing marketisation of higher education (Newman & Jahdi, 2009; Olssen &
Peters, 2005; Sultana, 2011), together with the formation of a European education
space (Nóvoa & Lawn, 2002).
Again, motives seem to range from academic excellence and integrity to concerns with
the moral/ethical development of students (e.g., Hersh & Schneider, 2005; Kantanen,
2005). In a recent study, Nejati et al. (2011) define USR as related to organizational
governance (e.g., accountability), labour practices (e.g., well-being), concerns with
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human rights and the environment, fairness of operating practices (e.g., involvement
of the public) and in regard to students’ issues (e.g., access to information), as well as a
focus on community involvement and development, and conclude that the websites of
10 top universities according to the Times Higher Education ranking reveal an explicit
emphasis on these issues. Another very interesting study was conducted by Larrán,
López & Márquez (2011), this time within the academic communities (professors,
researchers, staff and students) from universities in Andalucía. Professors and
researchers mostly know the concept of social responsibility, but tend to reveal a
sceptical attitude towards motivations to engage with the topic (e.g., image, profit and
other benefits are the most referred); however, the great majority thinks that the
concept is not only pertinent to universities, but necessary – even if most have no idea
whether their university incorporates USR policies and practices and if it publicizes
them. Topics such as the effective management of resources, enforcement of ethical
conduct and environmental concerns are the most salient, and they feel that these
should be addressed in their departments, but many doubt that there is a real interest
regarding these issues, even if they consider it is relevant both in training and research.
Results for students and staff are quite similar. The quite interesting thing when
contrasting these two studies is that even if USR might be quite strong at the level of
legal and institutional documents and discourses (such as laws and strategic
declarations) regarding the roles of the higher education institutions, and even visible
at the level of organizational devices (such) as websites), the gap between policy and
practice might be quite extreme.
Strengthening higher education (HE) institutions is a legitimate ambition for Europe –
this is indeed central to the social and economic development of European society. For
the European Commission:
"Universities are key players in Europe's future and for the successful transition to
a knowledge-based economy and society. However, this crucial sector of the
economy and of society needs in-depth restructuring and modernisation if Europe
is not to lose out in the global competition in education, research and innovation"
(European Commission 2006, p. 11).
Nevertheless, Eurydice 1 examined the social dimension in the European Higher
Education Area and concluded that significant changes in higher education systems
have taken place since 1999, but that challenges remain. Eurydice concluded that:
“the social dimension of higher education […] is understood differently from one
country to another;
very few countries have linked their policy on the social dimension to the
Bologna commitment of raising the participation of under-represented groups to

1

The Eurydice Network provides information on and analyses of European education systems and
policies. As from 2013 it consists of 40 national units based in all 36 countries participating in the EU’s
Lifelong Learning Programme.
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the point where the higher education population mirrors the overall societal
distribution;
very few countries have set specific targets to improve the participation of underrepresented groups in higher education, and only about half of the Bologna
countries systematically monitor their participation.” (EACEA/Eurydice 2010, p.
27 ff)
In most countries, the higher education systems are still far from having reached the
stated goal of European policy declarations according to empirical studies of access to
and participation in higher education (EACEA/Eurydice 2010). Because of that, the
reform of higher education in Europe has been on the agenda of European cooperation
for a long time. For instance, the project E3M – European Indicators and Ranking
Methodology for University Third Mission – financed by the European Commission
under its Lifelong Learning Programme, aimed to generate a comprehensive
instrument to identify, measure, and compare Third Mission activities of Higher
Education Institutions. Within this project, a Green Paper on indicators of the third
mission of universities was produced with the participation of relevant stakeholders in
shaping this policy paper.
Indeed, the European Commission (2010) considers that in a social and economic
environment where skills and competences acquired and refined through higher
)
education are becoming more and more important,
it is a societal imperative to expand
opportunities to higher education to as large a proportion of the population as
possible. The 2009 Council Conclusions on a strategic framework in education and
training (ET 2020) identified four strategic objectives. The third objective is:
"Promoting equity, social cohesion and active citizenship" to "enable all citizens,
irrespective of their personal, social or economic circumstances, to acquire,
update and develop over a lifetime both job-specific skills and the key
competences needed for their employability and to foster further learning, active
citizenship and intercultural dialogue” (ET 2020).
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2. EU-USR PROJECT
The EU-USR is a two year research project (2012- 2014) co-financed by the European
Commission Lifelong Learning Programme, within the priority line of Erasmus
multilateral projects (2011-2013): the social dimension of higher education. It is
developed by partners from seven European HE institutions of five European countries.
It is conceived as a response to the need for a common social responsibility strategy for
all European universities, and the current imbalance in terms of actions in social
responsibilities among universities from different European regions.
The EU-USR project aims to do a comparative research on the social responsibility of
universities in Europe and to develop a community reference framework. Its goals are:
targeting increased participation in European higher education by all
interested citizens and ultimately aiming to make sure that the HE
population reflects the diversity of society;
to improve the capacities of HE institutions in responding to the needs of
their communities in a socially responsible way;
the impact of European universities on their communities by fostering HE
management approaches that are sensitive to the educational, cognitive,
labor and environmental impacts produced by the university;
[to] contribute directly to community
development by decreasing dropout
)
rates and failure in university studies, incorporating disadvantaged and
isolated groups, but also attracting adult students and other groups
traditionally excluded from education and training;
fostering the social inclusion of people currently excluded of the higher
education, specifically through the integration of people with disabilities;
the development of policies against the abandon of both mentoring and
guidance, and financial support; access to higher education for
underrepresented groups;
students and teachers will encourage the culture of solidarity, respect for
diversity and will combat racism and other prejudices.
In the first phase of the project, we aimed to get a broad and deep understanding of
the issue of University Social Responsibility (USR) in Europe through good practice
identification, collection and analysis, which constituted the Work Package 2. The
process, collection and analysis of good practice on university social responsibility in
Europe are thus reported. It is then expected to proceed to an articulation of this
information with collaborative benchmarking phase which will enable the collection of
more evidence contributing to a more complete and deeper analysis of USR good
practice in Europe.
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2.1.

DATA COLLECTION

During 6 months, all partners have collected cases of good practice on university social
responsibility from 15 European Union (EU) countries in which each partner has
covered at least 2-3 EU countries (as specified in Table 1). This ensured identification
of the multiplication and expansion strategy to assure EU added value from the
beginning of the project.
Table 2
Coverage of USR good practices collection for each partner
PARTNER
NO
P1

ORGANIZATION NAME

COVERAGE OF USR GOOD PRACTICE
COLLECTION

University Politehnica of Bucharest – UPB (RO)

ROMANIA AND BULGARIA

Coordinator: Gabriel Dima
P2

Scienter CID – SCIES (ES)

IRELAND AND AUSTRIA

P3

Universidad Internacional de La Rioja, S.A. –
UNIR (ES)

SPAIN AND FRANCE

)

P4

Foundation University of Granada Enterprise FGUGR (ES)

GERMANY, SWEDEN AND UK

P5

University of Porto – UP (PT)

PORTUGAL AND GREECE

P6

Menon Network EEIG – Menon (BE)

ITALY AND HUNGARY

P7

University of Edinburgh – UoE (UK)

UK, THE NETHERLANDS AND ESTONIA

To get a balanced vision of USR practices across Europe, the diversity of European
countries and the relative weight on good practice by country was taken into account.
The criterion for selection of the countries was made according to European
geographic areas: northern, central, eastern and southern (cf. Table 2), in order to
cover all the European geographical areas, as demonstrated in figure 1. Therefore,
each geographic area was covered with 2 countries at least.
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Table 3
Coverage of countries selected according to European geographic area

GEOGRAPHIC AREA

NORTHERN

United Kingdom, Ireland, Sweden

CENTRAL

Germany,France,The Netherlands

EASTERN

Romania, Estonia, Hungary,
Bulgaria

SOUTH

Portugal, Greece, Spain, Italy

Figure 1
Coverage of European countries

)

Partners of the project have collected cases of good practice on university social
responsibility in fourteen European countries, including United Kingdom, Sweden, and
Ireland from the north; Germany, France and The Netherlands from the central;
Romania, Estonia, Bulgaria and Hungary from the east; and Portugal, Spain, Greece
and Italy from the south.

2.2.

METHODOLOGY

The good practice collection was made with the use of a template for good practice
identity card (cf. annex 1) created by all partners. Practices were evaluated according
to their thematic focus and the elements that qualify them as a ‘good practice’,
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followed by a short description. For the thematic focus, the theoretical framework was
the ISO 260002. Therefore, the thematic focuses of the practices include the core
subjects of social responsibility of ISO 26000.
Organizational governance: the system by which an organization makes and
implements decisions in pursuit of its objectives.
Human rights: basic rights to which all human beings are entitled with an
intrinsic desire for freedom, peace, health and happiness.
Labour practices: encompass all policies and practices relating to work
performed within, by or on behalf of the organization.
The environment: use of living and non-living resources, the generation of
pollution and wastes, and the implications for the organization’s activities,
products and services on natural habitats.
Fair operating practices: ethical conduct in an organization’s dealings with other
organizations; anti-corruption, responsible involvement in the public sphere,
fair competition, promoting social
) responsibility in relations with other
organizations and respect for property rights.
Consumer issues: education and accurate information, using fair, transparent
and helpful marketing and contractual processes and promoting sustainable
consumption.
Community involvement and development: enhance the public good – helps to
strengthen civil society; support of and identification with the community;
acknowledging the value of the community; recognition that the organization is
a stakeholder in the community having significant common interests with all
members of the community.
Besides the thematic focus of the practice, this one was also evaluated according to
the following elements that would qualified it as a ‘good practice’: scale of operation,
available evaluation of results, international/national reputation, transferability,
quality assurance in place, degree of innovation, duration, prospective vision and
recognition.
2

ISO means ‘International Organization for Standardization’ and ISO26000 was made with the
collaboration of 450 experts from 99 countries that reached a consensus in regard to social
responsability.

WP2 Final Report. Page 21/106

In order to fill in the template, each partner collected information based on document
analysis related to on-going USR policies and practices in each university. Documents
could include websites, strategic plans, evaluation papers, media news, praxis leaflets,
research reports, and academic essays or papers, etc. Each partner had tried to collect
diversified information from various sources, rather than presenting a greater number
of experiences on a more superficial basis. Besides the completion of the template, a
brief document with the main framework (legal, institutional and political) of USR for
each university was produced in order to justify the selection of the university
analysed.
The following steps were made:
Desk research on USR in Europe;
Revision of coverage of USR good practices collection;
Creation of a template for good practice identity card;
Production of a diagnostic design tools with the proceedings to carrying out the
good practice collection;
First draft report of WP2;
Review of draft report of WP2 including data analysis and tabulation of USR
ц

good practice;
Circulation of final version of the WP2 synthesis report.

2.3.

ANALYSIS OF USR GOOD PRACTICE

The analysis of USR good practice involved tabulation with geographical area, thematic
focus and the elements that qualify the practice as ‘good practice’; world analysis with
the use of software QSR NVivo 10; a matrix with ISO 26000 (The International Standard
on Social Responsibility) core subjects and the UNESCO 1998 “World Declaration on
Higher Education for the Twenty First Century”; and finally, case studies. The most
important innovation and social impact aspects of these practices are then included in
this report.

2.3.1.

TABULATION

In total, 40 cases were gathered. From the northern region, thirteen cases were
collected in which seven are from United Kingdom, three from Ireland and three from
Sweden. In Central Europe, eleven cases were collected, three each from Austria,
France and The Netherlands and two from Germany. Five cases were collected from
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Eastern Europe, in which two are from Romania and one each from Bulgaria and
Hungary and Estonia. From Southern Europe, ten cases were gathered, three each
from Portugal, Spain and Italy, and one from Greece. The last practice - the link
network - is not associated to any geographical area as it is currently run by a
managing partnership of organisations from six EU countries, all of which share the
objective of promoting full access to and participation in further and higher education
for students with disabilities.

Table 4
Cases by thematic focus
UNIVERSITY

COUNTRY

RELEVANT FOCUS

STRATEGY

COMMUNITY INVOLVEMENT AND DEVELOPMENT (13)
Birbeck (University of
London)

UNITED KINGDOM

Community
engagement

University of Bradford

UNITED KINGDOM

Ecoversity:
community
partnerships for
sustainability

ц

University of Kent

UNITED KINGDOM

Kent Law Clinic

University of Leicester

UNITED KINGDOM

Disabled Student
Support

Dublin Institute of
Technology

IRELAND

DIT Access and Civic
Engagement ServiceCommunity Links

University of Gävle

SWEDEN

Methodologies of
training in the EMS
for teachers and
students
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UNIVERSITY

COUNTRY

RELEVANT FOCUS

University of Graz

AUSTRIA

The University for
All: “all ages/lifelong
learning approach”;
7th Faculty - Centre
for Society,
Knowledge and
Communication

University Groningen

THE NETHERLANDS

Science Shop

University Politehnica of
Bucharest
Burgas Free University *

ROMENIA
BULGARY

University of Aveiro

PORTUGAL

University of Porto

PORTUGAL

Volunteering work

Castillla-La Mancha
University *

SPAIN

The UCLM social
forum

The link network

No geographic area

Promotion of
inclusion of disabled
students in HE

兰ч

(six European countries)
THE ENVIRONMENT (9)

STRATEGY

Promotion of
entrepreneurship
and knowledge
transfer and the
conversion of this
into economic value
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UNIVERSITY

COUNTRY

RELEVANT FOCUS

STRATEGY

Wales Trinity Saint David
University

UNITED KINGDOM

INSPIRE (Institute
for Sustainable
Practice, Innovation
and Resource
Effectiveness)

Sustainability4u: Joint
project of the four
universities in Graz

AUSTRIA

Sustainable
development by
linking together
universities with
different fields of
research and
education

兰ч

DHO, Dutch National
Network for Sustainable
Development in Higher
Education Curricula

THE NETHERLANDS

Develop learning
opportunities,
innovative learning
environments and
methodologies
within HE that
enable individuals to
develop
competencies in the
field of sustainable
development

Groupe ESC Clermont*

FRANCE

Bilan Carbone
Project
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UNIVERSITY

COUNTRY

RELEVANT FOCUS

STRATEGY

Valenciennes University
*

FRANCE

Greensiame
association

Budapest University of
technology and
Economics

HUNGARY

Green Department
Competition

European University of
Madrid *
Aristotle University of
Thessaloniki

SPAIN

Healthy campus

GREECE

Environmental
sustainability work

University of Bologna *

ITALY

Last minute market

ORGANIZATIONAL GOVERNANCE (7)
Dublin City University

IRELAND

Corporate
Governance with
stakeholder
involvement

A number of irish
universities

IRELAND

Higher Education
Access Route (HEAR)

University of Edinburgh

UNITED KINGDOM

Estonian Higher
Education Accreditation
System

ESTONIA

University Politehnica of
Bucharest
Babes Bolyai University
of Cluj-Napoca *

ROMENIA

Burgas Free University *

ROMENIA

BULGARY

Appropriate forms of
regulation, quality
assurance
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UNIVERSITY

COUNTRY

RELEVANT FOCUS

STRATEGY

LABOUR PRACTICES (2)
Nottingham University

UNITED
KINGDOM

Nottingham
Advantage Award for
extra- curricular
activities

University of Padova *

ITALY

Positive action Plan

FAIR OPERATING PRACTICES (2)
Vrije
Universiteit/Free
University
Amsterdam

THE NETHERLANDS

Fairtrade University

University of
Milano Bicocca

ITALY

EconomEtica

HUMAN RIGHTS (8)
University of Auvergne
foundation *

FRANCE

International
cooperation program
(African countries)

Groupe ESC Clermont *

FRANCE

Yaoundé project,
XamXam Project and
Tempus Project

Valenciennes University
*

FRANCE

VIADDuC Association

Babes Bolyai University
of Cluj-Napoca *

ROMENIA

University of Porto

PORTUGAL

SAEDUP: promoting
access to disabled
students

Open University of

SPAIN

Campuses for Peace
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UNIVERSITY

COUNTRY

RELEVANT FOCUS

STRATEGY

Catalonia *
Castilian -La Mancha
University *

SPAIN

Latin American
countries social
cooperation

European University of
Madrid *

SPAIN

Young social activists

CONSUMER ISSUES (2)
University of Auvergne
foundation *

FRANCE

Manger Rusé

University of Bologna *

ITALY

Last minute market

POLICIES RELATED TO GENDER EQUALITY (2)
Open University of
Catalonia *

SPAIN

University of Padova *

ITALY

Plan of Equality

T

Positive action Plan

OTHERS (5)
Lund University

SWEDEN

Development cooperation

International
Training Programmes
in development
cooperation

Uppsala University

SWEDEN

Development cooperation

Baltic University
Cooperation
Programme
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UNIVERSITY

COUNTRY

RELEVANT FOCUS

STRATEGY

Baden Württemburg
Cooperative State
University

GERMANY

Curricular Reform based
on USR

Methods of training
and communication
in the
implementation of
environmental
management
systems

Leuphana University of
Lüneburg

GERMANY

Curricular Reform based
on USR

Innovative approach
to educational
change in
sustainable
development

Webster University
Campus Vienna

AUSTRIA

嗠ч of the CSR
Integration
concept in an university
course

Incorporating
corporate social
responsibility and
sustainability into
the hybrid course
“Branding in Vienna”
through corporate
visits

*universities that present practices with more than one focus

When analyzed according to the thematic focus, ‘community involvement and
development’ is the most frequent with thirteen cases that include six universities of
northern Europe (mainly United Kingdom), two each from central and east Europe, and
three from southern Europe. The second most frequent thematic focus is ‘the
environment’ with nine cases: five cases from central Europe, three from southern
universities and one each from a northern and eastern university. ‘Human rights’
follows with eight cases with 4 cases from southern universities and with three cases
from central Europe and one from Eastern Europe. The ‘organizational governance’
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counts with seven cases from northern universities (3 cases) and eastern universities (4
cases). The following thematic focus count only with two universities each: ‘labour
practices’, ‘fair operating practices’, ‘consumer issues’ and ‘policies related to gender
equality’. And finally, two universities from northern Europe have practices focused on
development cooperation and three universities from central Europe have practices
focused on curricular reform based on USR and integration of the CSR concept in an
university course.
Table 5
Elements that potentially qualify the cases as ‘good practice’
University

Birbeck (UK)
Bradford (UK)
Kent (UK)

Scale
operation

Avail
evaluat.

Intern./
national
reputat.

Transf

Quality
assur.

Innov.

Durat.

Vision

Recogn.

x
x
x

x
x
x
x

x
x
x
x
x

x
x
x
x
x

x

x
x
x
x
x

x
x
x
x

x
x
x
x

X

Leicester (UK)
Nottingham
(UK)
Wales (UK)

x

Edinburgh
(UK)
Dublin
city
(IRE)
Hear (IRE)

x

Dublin
Institute (IRE)
Estonia

x

x
x
x

Gävle (SWE)
Lund (SWE)
Uppsala
(SWE)
Northern
Europe total=
Graz (AU)

x
x

і

x
x
x

x

x

x
x

x
x

x

x
x

x

x
x
x
x

x
x
x
x

x
x
x
x

x

9

12

6

x

x
x

10

7

11

14

x
x
x

x
x
x

x

x

x

x

x

x

Webster (AU)
Sustainability
4u (AU)
Baden
Württemburg
(GER)
Lüneburg
(GER)
Vrije (NL)

x

DHO (NL)

x

x
x

x
x

x
x

X
X
X

x

x
x

x
x

Other

x

X

5

5

x

1

x
x

x
x
x

x
x

X
X
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University

Groningen
(NL)
Auvergne
(FRA)
Clermont
(FRA)
Valenciennes
(FRA)
Central
Europe total=
Budapest
(HUNG)
Bucharest
(RO)
Cluj-Napoca
(RO)
Burgas (BUL)
Eastern
Europe total=
Aveiro (PT)
Porto
(PT)
volunteering
Porto
(PT)
SAEDUP
Aristotle
Thessaloniki
(GREE)
Castilian
(SPA)
Cataluña
(SPA)
Madrid (SPA)

Scale
operation

x

4

Avail
evaluat.

Intern./
national
reputat.

x

x

Transf

Quality
assur.

Innov.

Durat.

Vision

Recogn.

Other

x

x

x

x

x

x

x

x

x

x

x

x

x

5

10

10

2

6

2

4

2

1

x

x

x

x

x
0

0

0

0

x

x

x
x
0

2

x
x

2

x

x

2

3

x

1

x

x
x

嘰ч

x

x

x

x

x

x

x

x

x

x

x

x

x

x

x
x
x

x
x
x
x

x
x

x
x

x

Bologna (ITA)
Milano (ITA)
Padova (ITA)
Southern
Europe total=
Link network

6

1

6

7

x

x

Total=

20

15

30

34

x

x

x

5

5

1

13

14

8

x
0

5

14

24

x

Overall, ‘transferability’ (34 cases), ‘international/national reputation or visibility’ (30
cases), ‘degree of innovation’ (24 cases) and ‘scale of operation’ (20 cases) are the
most common elements of the USR practice gathered. ‘Prospective vision’ counts with

2
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14 cases whereas ‘available evaluation of results or impact’ and ‘quality assurance in
place’ counts with 15 and 14 cases, respectively, which might alert us to the fact that
more universities should have more concerns in the future regarding the evaluation of
their USR practice in terms of results and quality. Only eight universities had their
practices received recognition: five are from United Kingdom, two from The
Netherlands and from France, which might indicate that in British Higher Education
System seems to have a tradition of giving awards for good practice. Two universities –
Nottingham University (U.K.) and University of Graz (AU) – present other elements
than those defined in the template: the first one has stakeholder involvement and the
second, the integration of USR in the university overall mission. Finally, the only case
that is not included in a specific geographical area – the link network – presents
‘international reputation’, ‘transferability’ and ‘degree of innovation’.

2.3.2.

WORD ANALYSIS

Besides the analysis of the cases with tabulation, a word analysis was conducted with
the use of the software QSR NVivo 10 in order to identify the most common words of
台ј
the templates.
Table 6
Count and weight percentage of the 30 most frequent words in the templates
Word

Count Weighted
Percentage (%)

development

165

1,13

education

124

0,85

social

123

0,84

community

112

0,77

programme

100

0,69

research

99

0,68

cooperation

72

0,49

quality

69

0,47

European Union

60

0,41

policies

59

0,40

environmental

58

0,40

rights

56

0,38

sustainable

56

0,38

human

53

0,36
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Word

Count Weighted
Percentage (%)

project

53

0,36

training

53

0,36

innovation

53

0,36

environment

53

0,36

results

52

0,36

activities

52

0,36

focus

50

0,34

issues

50

0,34

management

50

0,34

impact

49

0,34

evaluation

49

0,34

assurance

48

0,33

involvement

48

0,33

work

47

0,32

sustainability

46

0,32

夀ј

Besides the analysis of the cases with tabulation, a word analysis was conducted with
the use of the software QSR NVivo 10 in order to identify the most common words of
the templates.
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Figure 2
Tag cloud of the 30 most frequent words in the templates

activities assurance

community cooperation

development
education

environment EU evaluation focus

human impact innovation involvement issues management policies

programme
results rights

project quality

social

research

sustainability sustainable

training work

ꗀщ

The word analysis reveals that ‘development’, ‘education’, ‘social’ and ‘community’ are
the most frequent words. Also, there are groups of words that might give us some
indications on SR of universities, such as ‘research’ and ‘training’; ‘environment’,
‘sustainability’ and ‘human rights’; ‘impact’, ‘evaluation’, ‘assurance’ and
‘management’; ‘innovation’, ‘involvement’ and ‘cooperation’. These groups of words
seem to reveal that university social responsibility is greatly linked to development,
education and to the social and the community; research and training are important
areas to take into account; the focus is frequently linked to sustainability, environment
and human rights; aspects of innovation, cooperation and involvement are important
as well as management and evaluation of impact.

2.3.3.
MATRIX WITH UNESCO 1998 DECLARATION AND ISO
2600
For the analysis of the practices we used two frameworks: ISO 26000 and ‘The World
Declaration on Higher Education for the twenty-century: vision and action’ (UNESCO,
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1998). This declaration is an important document in regard to the missions and
functions of Higher Education, reinforcing its most fundamental values, in particular in
sustainable development and contribution to society. In the UNESCO 1998 Declaration
we find that ‘social responsibility’ is used several times. This term is considered an
important value in the education of students by incorporating active participation in
democratic societies so that people can influence decisions towards equality and social
justice. Also, associated with this term is the idea that higher education is a space for
disseminating values associated with the eradication of global problems and that
having access and concluding HE studies is a demand in contemporary societies.
The World Declaration on Higher Education for the twenty-century: vision and action
(UNESCO, 1998) includes the following missions and functions:
“Article 1 - Mission to educate, to train and to undertake research
We affirm that the core missions and values of higher education, in particular the
mission to contribute to the sustainable development and improvement of society
as a whole, should be preserved, reinforced
and further expanded, namely, to:
і
(a) educate highly qualified graduates and responsible citizens able to meet the
needs of all sectors of human activity, by offering relevant qualifications,
including professional training, which combine high-level knowledge and skills,
using courses and content continually tailored to the present and future needs of
society;
(b) provide opportunities (espace ouvert) for higher learning and for learning
throughout life, giving to learners an optimal range of choice and a flexibility of
entry and exit points within the system, as well as an opportunity for individual
development and social mobility in order to educate for citizenship and for active
participation in society, with a worldwide vision, for endogenous capacitybuilding, and for the consolidation of human rights, sustainable development,
democracy and peace, in a context of justice;
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(c) advance, create and disseminate knowledge through research and provide, as
part of its service to the community, relevant expertise to assist societies in
cultural, social and economic development, promoting and developing scientific
and technological research as well as research in the social sciences, the
humanities and the creative arts;
(d) help understand, interpret, preserve, enhance, promote and disseminate
national and regional, international and historic cultures, in a context of cultural
pluralism and diversity;
(e) help protect and enhance societal values by training young people in the
values which form the basis of democratic citizenship and by providing critical
and detached perspectives to assist in the discussion of strategic options and the
reinforcement of humanistic perspectives;
і

(f) contribute to the development and improvement of education at all levels,
including through the training of teachers.
Article 2 - Ethical role, autonomy, responsibility and anticipatory function
In accordance with the Recommendation concerning the Status of HigherEducation Teaching Personnel approved by the General Conference of UNESCO in
November 1997, higher education institutions and their personnel and students
should:
(a) preserve and develop their crucial functions, through the exercise of ethics
and scientific and intellectual rigour in their various activities;
(b) be able to speak out on ethical, cultural and social problems completely
independently and in full awareness of their responsibilities, exercising a kind of
intellectual authority that society needs to help it to reflect, understand and act;
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(c) enhance their critical and forward-looking functions, through continuing
analysis of emerging social, economic, cultural and political trends, providing a
focus for forecasting, warning and prevention;
(d) exercise their intellectual capacity and their moral prestige to defend and
actively disseminate universally accepted values, including peace, justice,
freedom, equality and solidarity, as enshrined in UNESCO’s Constitution;
(e) enjoy full academic autonomy and freedom, conceived as a set of rights and
duties, while being fully responsible and accountable to society;
(f) play a role in helping identify and address issues that affect the well-being of
communities, nations and global society.”
Table 7.
ѓ

Matrix with UNESCO (1998) and ISO 26000
ISO
26000

6.2.

6.3

6.4

6.5

6.6

6.7

6.8

Organizational
governance

Human
rights

Labour
practices

The
environment

Fair
operating
practices

Consumer
issues

Community
involvement
and
development

Sustainability4u
(AU)

European
University of
Madrid (SP)
SOUTH

UNESCO
1998
Mission
1:
EDUCATION,
TRAIN
AND
RESEARCH
(a)
Higher
education

University of
Edinburgh
(UK)
NORTHERN

CENTRAL

Higher
Education
Access Route
(HEAR) (IRE)

Dublin
City
(IRE)
NORTHERN

NORTHERN
Webster
University
Campus
Vienna (AU)

Free
University of
Burgas (BG)
EAST
(b)
Provide
opportunities for
education

University
“Politehnica”
of Bucharest
(RO) EAST

7

CENTRAL
UPorto
(SAEDUP)
(PT)
SOUTH

Baden
Württemburg
Cooperative
State University
(GER)
CENTRAL
Leuphana
University

of

Leicester
(UK)
NORTHERN

Birkbeck
(Sure
Start
Project) (UK)
NORTHERN
Dublin
Institute of
Technology
(IRE)

8
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ISO
26000

6.2.

6.3

6.4

6.5

6.6

6.7

6.8

Organizational
governance

Human
rights

Labour
practices

The
environment

Fair
operating
practices

Consumer
issues

Community
involvement
and
development

UNESCO
1998
Lüneburg (GER)

NORTHERN

CENTRAL
Groupe
ESC
Clermont (FR)
CENTRAL
(c) Dissemination
of
knowledge
through research

University of
Burgas (BG)
EAST

6

University
“Politehnica”
of Bucharest
(RO) EAST
Groningen
(NL)
CENTRAL
DWLD (NL)
CENTRAL
Université de
Valenciennes
(FR) CENTRAL
UAveiro (PT)

і

SOUTH

University
“BabesBolyai” of
ClujNapoca
(RO) EAST

(d)
Cultural
pluralism
and
diversity

2
The
Link
network – EU
NETWORK

(e)
Democratic
citizenship

UPorto
(volunteering
program)
(PT)

1

SOUTH
(f) Education at
all levels

Estonia
NORTHERN

University
of
Auvergne
foundation
(FR)
CENTRAL

University
of
Gävle (SWE)

Lund
University
(SWE)

NORTHERN

NORTHERN
University of
Graz (AU)
CENTRAL

Sub-Total

ISO 26000

UNESCO
1998
Mission 2:
ETHICAL
ROLE,
AUTONOMY AND

5

3

0

5

1

1

14

6.2.

6.3

6.4

6.5

6.6

6.7

6.8

Organizational
governance

Human
rights

Labour
practices

The
environment

Fair
operating
practices

Consumer
issues

Community
involvement
and
development

5
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ISO
26000

6.2.

6.3

6.4

6.5

6.6

6.7

6.8

Organizational
governance

Human
rights

Labour
practices

The
environment

Fair
operating
practices

Consumer
issues

Community
involvement
and
development

UNESCO
1998
ANTICIPATORY
FUNCTION
(a) Ethics and
scientific
and
intellectual rigour

University
“BabesBolyai”
of
Cluj-Napoca
(RO) SOUTHEAST

Ecomometica
(ITA) SOUTH

2

(b) Speak out on
ethical, cultural
and
social
problems

0

(c) Critical and
forward-looking
functions

University
of Padova
(ITA)
SOUTH

(d) Defence
values

Oberta
University
of Catalonia
(SP) SOUTH

1

Nottingham Wales TSD (UK)
University є NORTHERN
渠
(UK)

2

of

(e)
Autonomy,
freedom,
responsibility and
accountability

Aristotle
U.
Thessaloniki
(GREE) SOUTH

2

NORTHERN

(f) Well-being of
communities,
nations
and
global society

University
of CastillaLa Mancha
(SP) SOUTH

University
of Torino
(ITA)
SOUTH

Bradford (UK)
NORTHERN
DHO
CENTRAL

VU
(NL)
CENTRAL

(NL)

University
of Bologna
(ITA)
SOUTH

University
of
Budapest BME
(HUNG) EAST

Uppsala
University
(SWE)
NORTHERN
Kent
(UK)
NORTHERN
UPorto (PT)
(volunteering
program)
SOUTH

A.U.Thessaloniki
(GREE) SOUTH

Sub-total

1

1

4

6

2

1

3

Total

6

4

4

11

3

2

17

473

The matrix demonstrates that in regard to the missions of the universities (UNESCO,
1998), mission 1 ‘education, train and research’ covers most of the cases (29), whereas
the mission 2 ‘ethical role, autonomy and anticipatory function’ covers only eighteen.
3

Some cases are related to more than one function.

11
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Concerning mission 1, six cases are related to higher education (a), eight cases are
related to providing opportunities for education (b), six cases are related to
dissemination of knowledge thru research (c), cultural pluralism and diversity (d) has
two cases, one case is related to democratic citizenship (e) and finally five cases have
to do with education at all levels (f). This seems to indicate that inclusion of underrepresented groups is a concern for some of the universities.
In regard to mission 2, ethics and scientific and intellectual rigour (a), critical and
forward-looking functions (c) and autonomy, freedom, responsibility and
accountability (e) count with two cases each, one case is about defence of values (d),
and finally eleven cases are related to enhancing the well-being of communities,
nations and global society (f) .
When analysed in the intersection of ISO 26000 core subjects, ‘community
involvement’ and development has fourteen cases in mission 1 and three in mission 2;
‘the environment’ counts with five cases in mission 1 and six in mission 2;
‘organizational governance’ has five cases in mission 1 and one in mission 2; ‘human
rights’ counts with three cases in mission 1 and one in mission 2; ‘labour practices’ has
four cases in mission 2; ‘fair operating practices’
has one case in mission 1 and two
і
cases in mission 2; and ‘consumer issues’ counts with one case in each mission. It
seems that ‘community involvement and development’ and ‘organizational
governance’ are prominent in mission 1 whereas ‘the environment’ is present in both
missions. Not surprisingly, ‘labour practices’ is only present in mission 2.

2.3.4.

CASE STUDIES

After the analysis of the matrix with UNESCO (1998) and the ISO 26000 core subjects
on social responsibility, a selection of 19 cases according to the elements of the matrix
was made for describing how good practice of social responsibility in universities
operates. The mode of operation of these cases is described in order to exemplify
good practice on USR. The templates of some of the 19 cases (here summarized) are
included in annex 2.
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Mission 1: Education, train and research

6.5. The environment

(a)Higher education

Geographical area: central (Austria)

Practice 1: Sustainability 4u

‘Sustainability4U’ is a programme of collaboration between the four universities in
Graz (Austria) that aims to raise awareness and create knowledge for sustainable
development among society. This programme was conceived by the rectors of the
universities who combined expertise on sustainability with interuniversity
collaboration – this is indeed the most innovative aspect of this practice.

Mission 1: Education, train and research

6.6. Fair operating practices

(a)Higher education

Geographical area: south (Spain)

Practice 2: European University of Madrid

渠є

The social responsibility practices of the European University of Madrid (UEM) revolve
around the commitment to ‘curricular sustainability’ including values related to
sociocultural, environmental and economic sustainability in all aspects of student’s
education. One of the lines of action is called ‘environmental action’ that includes the
‘healthy campus’ with campaigns about nutrition, diet, consumption of drugs and
alcohol, menus based on organic fruit and salads, smoke-free zones throughout the
university campus and promotion of sports; the SIGMA (Integral System of
Environmental Management) project is also included with the aim of incorporating
into the management of the university all those activities which have a positive impact
on the environment . The second line of action is called ‘development cooperation and
social commitment’ that includes awards for ‘young social activists’ with partnership
with two foundations aims to train and motivate young people to become agents of
social change; a disability unit that works on ensuring accessible facilities and raising
awareness with educational programmes; and ‘universities for development’, which is
a programme with NGOs for development cooperation.
With these programmes, UEM aims to develop values in their students who with their
future action and professional action will contribute for society. Besides that, the
university has one of the best and most extensive external monitoring systems of its
social responsibility activities with an internal quality plan that is subjected to the
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evaluation of national institutions such as the government of the Community of
Madrid and the Spanish Government and with external assessment by the SGS ICS
Ibérica consultancy firm.

Mission 1: Education, train and research

6.8.
Community
development

involvement

(a)Higher education

Geographical area: north (Ireland)

and

Practice 3: Higher Education Access Route

The Higher Education Access Route (HEAR) is a college and university admissions
scheme in Ireland which offers places on reduced points and extra college support to
school leavers from socio-economically disadvantaged backgrounds. The innovative
aspect of this practice is that it involves a great number of HE institutions in Ireland
(16) that provide programmes aimed at achieving equity of access for learners of all
backgrounds, identities and abilities.
і

Mission 1: Education, train and research

6.3. Human rights

(b)Provide opportunities for education

Geographical area: south (Portugal)

Practice 4: SAEDUP University of Porto

SAEDUP is a network of professionals that support disabled students at the various
departments of the University of Porto that is also included in a larger network of
professionals called GTAEDES from various Portuguese universities which had recently
the involvement of the National Institute for Rehabilitation. SAEDUP has contributed
to the creation of various policies and practices to promote access and progression of
disabled students. Besides that, the existing research at the various U. Porto
departments (e.g., Psychology and Education, Sports, Engineering) has clearly
contributed to a growing awareness of the rights of disabled students. This great
potential of the link between research and practice in order to foster the inclusion of
disabled students in the university is one of the innovative aspects of this practice.
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Mission 1: Education, train and research

6.5. The environment

(b)Provide opportunities for education

Geographical area: central (Germany)

Practice 5: Higher education for sustainable development: an innovative approach to
educational change in the Leuphana University of Lüneburg

The implementation of sustainable development in higher education curriculum
(Higher Education for Sustainable Development, HESD) is particularly innovative in the
Leuphana University of Lüneburg due to deep-rooted implementation of HESD with an
integration of the topic in the general curriculum of the university. All Leuphana
Bachelor programs have followed a single study model, which is characterized by a
compulsory module on sustainability for all students in the first semester and, on top
of that, offers different options to deal with sustainability in optional courses: either as
a Major in ‘environmental and sustainability science’ or as a Minor in ‘sustainable
development’. Besides the deep-rooted implementation, the use of a learner-centered
approach that is connected to students’ lifeworld experience makes this practice as an
innovative way of developing sustainability.
渠є

Mission 1: Education, train and research

6.7. Consumer issues

(b)Provide opportunities for education

Geographical area: north (U.K.)

Practice 6: University of Leicester

The University of Leicester has been consistently ranked among the foremost
universities in the country for student satisfaction with number of awards received. It
won top award for 'outstanding student support' in 2009 with the judges stating that
the University of Leicester has been engaged in ‘cutting edge work’ to prepare its
students for the jobs market and ‘demonstrated a thoughtful and proactive approach
to tackling the evidenced disadvantages faced by students with disabilities following
graduation.’ The university has a programme called ‘Access to Employability’ which
aims to dismantle the barriers to employment that confront students and graduates
with disabilities. Their inclusive approach to learning support designed to meet a wide
range of students needs reveals how its eschewal of ‘elitism’ is the innovative plus of
this HEI.
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Mission 1: Education, train and research
(c)Dissemination
research

of

knowledge

6.8. Community
development

through Geographical
Netherlands)

involvement

area:

central

and
(The

Practice 7: University of Groningen

The University of Groningen undertakes cooperative relationships on the basis of
openness and equality with a close link between research and teaching. The university
stimulates current debate on scientific, social and cultural issues and is clear and
convincing in such debates with a great investment in research into current issues in
society. Science shops, an idea pioneered by Dutch universities in the 1970s and which
has since spread further afield, are a way for universities to carry out research in
response to requests from civil society. This demand-driven and bottom-up approach
means groups in society can have their concerns addressed at a low cost or even for
free, while researchers get to grapple with interesting real-life material for research,
and universities win more visibility from providing a service to the community.

Mission 1: Education, train and research
(d)Cultural pluralism and diversity

渠є

6.8. Community
development

involvement

and

Geographical area: no area

Practice 8: LINK

LINK is a network of organisations, HE institutions, disability professionals,
academics, students and interested individuals aimed to guarantee the full inclusion
of students with disabilities in higher education. The innovative aspect of this
practice is the creation of a network that allows developing a more uniform
approach to the experience of disabled students participating in higher education
across Europe, bringing together professionals, students, academics and institution
staff to create a unique synergy, shares innovative ideas and practices via a
discussion forum, annual events and a shared library.

Mission 1: Education, train and research

6.8. Community
development

(e)Democratic citizenship

Geographical area: south (Portugal)

Practice 9: Volunteering in UPorto

involvement

and
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The Volunteering Commission of University of Porto (UPorto) promotes volunteer
work in the university and does protocols and cooperation agreements with
specialized entities for humanitarian assistance, support of social disadvantaged
groups and promotion of school success, culture and sport. Participation in the
volunteer programs is recognized by the U.Porto with a certification document that
can serve as a supplement of the diploma if the volunteer work is positively
evaluated. This commission has been very active on promoting the participation of
students and staff in social, cultural, humanitarian and educational volunteer work.

Mission 1: Education, train and research

6.2. Organizational governance

(f)Education at all levels

Geographical area: north (Estonia)

Practice 10: Estonia for its Quality Assurance system, ref ISO 26000

The rapid expansion of the HE system in Estonia required the establishment of a
national system of accreditation and quality assurance. The Estonian Higher
Education Accreditation Centre and the appointment of the Estonian Higher
Education Quality Assessment Council were thus established with a system built
渠є
around three levels of quality assurance: external, internal and inter-institutional.
This practice is especially interesting due to its transparency and public
accountability and potential transferability to those countries within and beyond
Europe who are experiencing rapid expansion of higher education and the attendant
challenges of creating an appropriate form of regulation, quality assurance and
meeting the requirements of public accountability.

Mission 1: Education, train and research

6. Human rights

(f)Education at all levels

Geographical area: central (France)

Practice 11: University of Auvergne

The university of Auvergne has founded an educational institution (fUdA) that has
been conducting practices related to three fields of action: international
cooperation, health and environmental management, and social and community
commitment. Within international cooperation, and under collaboration agreement
with two laboratories (MSD and Théa), FUdA created a programme that provides
funding for travel, living costs and tuition fees for African students, mainly from
Cameroon, Algeria and Morocco, so that they may finish their medical studies at the
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University of Auvergne. In the area of health and environmental management, and
with the collaboration of local and national institutions, the FUdA is committed to
healthy nutrition and green consumer goods: healthy and environmental friendly
meals are offered to university staff and students. Also, a programme of analysis and
compensation for greenhouse gases has been set up in order to create a policy that
would be based on a programme of reforestation or restoration of forest spaces in
developing countries. In the area of social and community commitment, a
programme of collaboration with local and regional companies consists on FUdA’s
commitment to employment integration for students and other social or
economically less favoured collectives.
Even though these diverse range of activities related to SR are not particularly
innovative and lacking external validation and evaluation, they are nevertheless
international practices with highly relevant aims.

Mission 2: Ethical role, autonomy and 6.6. Fair operating practices
anticipatory function
(a)Ethics and scientific and intellectual rigour

渠є

Geographical area: south (Italia)

Practice 12: EconomEtica

With the cooperation of 25 Italian universities, EconomEtica is an inter-university
center for economic ethics and corporate social responsibility that engages in
academic education, basic and applied research, and the dissemination of ideas for the
development and implementation of operational models and tools useful for the
ethical improvement of companies’ governance, organizations and economic
institutions. It is indeed based on cooperation among universities, civil society and the
business world.
Within its activities, EconomEtica hosts a multi-stakeholder forum in which
participate individuals, groups, associations, organizations and institutions with
different points of view and representing various interests and claims in the public
debate on economic ethics and CSR. It also works on the inclusion on academic
curricula of courses in Economic Ethics and CSR and dissemination of knowledge and
promotion of implementation of CSR management systems and tools among
companies, public and private organisations with a focus on self-regulated socially
responsible forms of governance, strategy, and behaviour. Social justice and fairness
criteria for individual and collective choices are the main goals when EconomEtica
produces and disseminates knowledge on the interdisciplinary relationships among
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economics, ethics, social and management sciences, and the law.

Mission 2: Ethical role, autonomy and 6.4. Labour practices
anticipatory function
(c) Critical and forward-looking functions

Geographical area: south (Italia)

Practice 13: University of Padova

The gender equality committee of University of Padova has a ‘Positive action plan’
that develops actions and initiatives promoting fair gender relations between
women and men within the University and society. By addressing gender equality,
this practice has been very effective on transforming labour practices. Its
comprehensive strategy includes different actions such as research on topic that
allows gender awareness inside university courses and research projects on fighting
against gender stereotypes; a nursery building and children’s services addressed to
the University staff with low-income and students that are paid for this work;
flexibility practices regarding work hour organization and teleworking allowing
university staff to conciliate time 渠
ofє work and personal experience of
maternity/paternity, which was then extended to other staff (post doc fellows, short
term lecturers and so on). The reduction of 70% of the normal wage on
maternity/paternity leaves is thus prevented with teleworking allowing men and
women of the staff to have the total amount of each contract/wage.

Mission 2: Ethical role, autonomy and 6.4. Labour practices
anticipatory function
(d) Defence of values

Geographical area: south (Spain)

Practice 14: Universidad Oberta de Cataluña

The Universidad Oberta de Cataluña (UOC) designed an ethical code prioritising social
responsibility that inspires the practices and policies of the university, as well as the
activities of the employees. Respect and tolerance are the main values of this ethical
code, specifically gender, cultural, sexual and ability diversity. Also, transfers of
knowledge to society making freely accessible, participation of the workers in
university decisions and environmental sustainability are also part of this code. Within
its activities, an ‘equality programme’, a project on ‘attention to functional diversity’
and a cooperation programme called ‘campuses for peace’ are included. Within gender
equality, the UOC back policies that generate social change in terms of justice and
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equality by fighting against organisational, teaching and research practices that
generate inequality between men and women with a ‘plan of equality’ and an internal
commission to ensure that it is complied with. The ‘attention to functional diversity’
project consists of teaching approaches and study plans tailored to the needs of the
students, and technological and physical infrastructures with no inbuilt discrimination.
The Strategic Commission for Accessibility was constituted formed by the Vice-Rector
of the Teaching Staff and Academic Planning, the Vice-Rector of Technology, the
delegate of the student rector, the Vice-management of Administration, the person in
charge of the Accessibility Programme, and a student representative. A strong
commitment to activities of solidarity and international aid is expressed in the
international cooperation programme ‘campuses for peace’. With the collaboration of
national and international organizations, this programme aims to contribute to peace
processes, to offer training that will enable people to be autonomous, to defend
human rights without violence, to provide human aid in emergency situations, to be
vigilant for the sustainability of the planet, to foster literacy and access to knowledge
and to promote the use of TICs in the field of cooperation. Therefore, a wide range of
online training, a virtual space for non-profit-making corporations, establishment of
virtual offices and solidarity actions, and virtual university volunteers are offered.
渠є
Many of its activities and strategies are usually conducted through virtual education
with programmes of training, research and awareness about Human Rights,
‘Conflictology’, peace processes, environmental sustainability and international
cooperation, which is open to students from all over the world. The School of
Cooperation carries out also other activities related to the transmission of knowledge,
such as KIOSC and the UNESCO-FFCB-UOC Chair. The diversity of their activities and its
modern and digital nature makes UOC a very interesting case study.

Mission 2: Ethical role, autonomy and 6.4. Labour practices
anticipatory function
(e) Autonomy, freedom, responsibility and Geographical area: south (Spain)
accountability
Practice 15: The Nottingham advantage award for extra-curricular activities

The University of Nottingham has introduced an Award that is intended to provide
formal recognition to students engaged in a range of extracurricular activities and
develop a range of key employability (transferable) skills. The Award is focused upon
the provision of opportunities to develop a range of employability skills, experiences
and attributes that have been identified by employers as adding value to academic
qualifications. An overarching set of learning outcomes has been identified to
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formulate an overall programme specification for the Award and different modules are
thus defined. Approximately 100 modules will be offered during 2012/13 including:
Employability and Career Skills; Enterprise, Events and Project Management; Study
Abroad, Cultural Awareness and Language Learning; Volunteering and Work
experience. Award modules combine experiential learning and reflective practice,
offering students creative and practical ways to engage with the PDP (Personal
Development Plan) process to enhance self-awareness, skills development and
employability.
The Nottingham Advantage Award was established at the UK campus in 2008, but
since 2011 has also been offered within all the campuses of University of Nottingham
(in UK, Malaysia and China). The effectiveness of this practice has been recognized by
employers in the UK and internationally – indeed this practice won awards from
national and international organizations.

Mission 2: Ethical role, autonomy and 6.3 Human rights
anticipatory function
渠є
(f)Well-being of communities, nations and Geographical area: south (Spain)
global society
Practice 16: University of Castilla la Mancha

The foundation of University of Castilla la Mancha (UCLM) has established
international and cooperation programmes that are particular innovative. Two lines of
work have been followed: training programmes related to international cooperation,
social responsibility and meetings among researchers and workers at the UCLM and
colleagues from universities in developing countries; and a programme of
development cooperation in Latin American countries. Within the framework of these
two lines of work, the UCLM encourages students to carry out undergraduate or
masters dissertations on activities that support development.
In the area of training for development cooperation, the UCLM offers a course for
experts in development cooperation, a master’s degree in development cooperation, a
training and end of degree dissertation programme on development cooperation, a
Spanish language programme for foreigners and a series of inter-university
conferences on the following themes: development cooperation, mining and
development in South America, strengthening of relations with North African countries
(Al-M’amun) and journalism and international conflicts. All these courses and
university meetings are organised by the UCLM Foundation and are inspired by their
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commitment towards developing countries. Similarly, the UCLM offers a Latin
American post-graduate degree in Corporate Social Responsibility, with the Chair
sponsored by the Banco de Santander.
The cornerstone of the programmes for development cooperation is the teaching
support provided by the researchers, students and teachers of the UCLM at centres of
education in Latin America. The cooperative activity of the UCLM is extremely diverse
such as promotion of physical activity and therapy for young people with mobility
issues in Guatemala; the ‘land programme’ initiative aiming to ensure the right to
water for the inhabitants of the Rio Viejo Sub-basin in Nicaragua.

Mission 2: Ethical role, autonomy and 6.5 The environment
anticipatory function
(f) Well-being of communities, nations Geographical area: east (Hungary)
and global society
Practice 17: University of Budapest
The University Green Association at 渠Budapest
University of Technology and
є
Economics created a green movement with several initiatives to stimulate public
awareness on environmentally friendly practices. In a context of poor environmental
performance with institutional reluctance and financial and attitudinal barriers
about greener environmental practices and solutions, this bottom-up group
approach has been able to tackle environment issues in the university. The activities
from this green students association range across informative initiatives about green
topics; a Bird-Friendly University project with open hiking and bicycle tours;
promotion of selective waste collection system of the campus and dormitories. They
also created the Green Department Competition, where departments of the
university voluntarily share the environment commitment changing their daily office’
practices (e.g. recycling paper, selecting waste, reducing heating and cooling) with a
1/3 of the departments joining the competition, affecting more than 1000 university
staff.

Mission 2: Ethical role, autonomy and 6.6 Fair operating practices
anticipatory function
(f)Well-being of communities, nations Geographical
and global society
Netherlands)

area:

central

(The
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Practice 18: VU University Amsterdam
The VU University of Amsterdam has embraced for many years fairtrade in many of
their decisions and activities in a way that it has been considered the first Fairtrade
University in the Netherlands. Student Unions and the ‘world shop’ have been
cooperating to realise fairtrade in food and science, an effort that has enable the VU
to meet the criteria set by the ‘Fairtrade Government campaign’. Not only in food, in
which the catering company delivers more and more fairtrade products, fairtrade is
also considered very important in education with students being able to choose 2
different minor certificates: ‘Development Studies’ and ‘Charities, philanthropy and
non-profit’ (which are each worth a half year of credits), which provides education
on problems in the world and fair trade.

Mission 2: Ethical role, autonomy and 6.8 Community involvement
anticipatory function
development

and

(f) Well-being of communities, nations Geographical area: north (Sweden)
and global society
渠є

Practice 19: The Baltic University Programme
The Baltic University Programme is established as an interuniversity programme
with about 225 universities in the 14 countries in the Baltic Sea region, with the aim
to develop regional cooperation between universities and corresponding
institutions of higher learning in that region. It is hosted and administered by
Uppsala University, aiming to support the network of universities in sustainable
development, including economic, social and ecological aspects; in the
development of democracy and democratic cultures; and in the promotion of
peaceful cooperation, and international understanding and communication. The
Programme operates through education, research and cooperation with other
actors in society, and by promoting information to society at large on these issues.
The Programme plans, produces and coordinates undergraduate and master level
courses using modern educational technologies in combination with traditional
university educational settings, and runs joint research projects. A large network of
researchers and teachers at the universities has developed. The number of
individuals who have contributed at some stage in the Programme are more than
1,500.The chosen subjects are of common concern for the entire region, and the
international cooperation is of key importance.
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2.3.5. DISCUSSION OF THE CASES STUDIES
Table 8 summarizes the USR good practice cases with their innovative aspects.
Table 8
Summary of case studies with their innovative aspects
PRACTICE

ISO 26000 AND UNESCO
(1998)

INNOVATIVE ASPECTS

1
–
Sustainability
4U

The environment
Mission
1(a)
education

higher

Combination of expertise
with
inter-university
collaboration

2- Madrid

Fair operating practices
Mission
1(a)
higher
education

Curricular sustainability
External monitoring and
assessment

3- HEAR

Community involvement and
і
development
Mission
1(a)
higher
education

Admission scheme

4- SAEDUP

Human rights
Mission 1- (b) provide
opportunities for education

Active involvement of
students
Link research with practice
Inter-university
collaboration

5- Leuphana

The environment
Mission 1- (b) provide
opportunities for education

Curricular sustainability

6- Leicester

Consumer issues
Mission 1- (b) provide
opportunities for education

Integration in job market

7- Groningen

Community involvement and
development
Mission 1- (c) dissemination
of knowledge thru research

Research on current issues
of society

8- LINK

Community involvement and
development

Creation of network
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Mission 1- (d) cultural
pluralism and diversity
9-

Community involvement and
development
Mission 1- (e) democratic
citizenship

Giving importance to extracurricular activities

10- Estonia

Organizational governance
Mission 1- (f) education level
at all levels

Public accountability with
system of accreditation
and quality assurance

11- Auvergne

Human rights
Mission 1- (f) education level
at all levels

International cooperation

12EconomEtica

Fair operating practices
Mission 2- (a) ethics and
scientific rigour

Cooperation
between
universities, civil society
and economic institutions

13- Padova

Labour practices
)
Mission 2- (c) critical
and
forward-looking functions

Flexibility practices

14- Cataluña

Labour practices or HR
Mission 2- (d) defence of
values

Functional diversity
Giving importance to extracurricular activities
International cooperation

15Nottingham

Labour practices
Mission 2- (e) autonomy,
freedom, responsibility and
accountability

Giving
importance to
extra-curricular
activities

16- Castilla La
Mancha

Human rights
Mission 2- (f) well-being of
communities, nations and
global society

International cooperation
Participation
of
their
university community in
social actions

17- Budapest

The environment
Mission 2- (f) well-being of
communities, nations and
global society

Green
movement
student association

18Vu
Amsterdam

Fair operating practices
Mission 2- (f) well-being of

Fairtrade practices

Volunteering
UP

by
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communities,
global society
19Baltic
programme

nations

and

Community involvement and
development
Mission 2- (f) well-being of
communities, nations and
global society

Regional
network

university

In practice 1 the innovative aspect is combination of expertise with inter-university
collaboration in which fixed cooperation enables the creation of knowledge for
sustainable development. In practice 2 and 5, curricular sustainability is the innovative
aspect where we find a deep-rooted implementation of sustainability development
that is passed to students. In practice 2, we also find that external monitoring and
assessment is an important part of USR. The practices related to integration of nontraditional groups in HE bring some light on how HE institutions can work on this
matter. Practice 3 presents a college and university admission scheme that is extended
虰є of access for school leavers from socioto a number of HE institutions allowing equity
economic disadvantage background. Practices 4, 6, 8 and 14 are focused on inclusion
of disabled students in HE. Active involvement of disabled students, linking research
with practice and inter-university collaboration on this matter are the most important
aspects of practice 4; practice 8 reveals the constitution of a network for HE inclusion
of disabled students in Europe; practice 14 works on including functional diversity into
the university; and finally practice 6 focused in preparing disabled students to the job
market. Research on current issues of society is the innovative aspect revealed in
practice 7 where we find a close link between research, teaching and society. Giving
importance to extra-curricular activities and validating and certifying those
experiences are the innovative aspects of practices 9 and 15: a supplement of diploma
and an award is given to those students who make volunteer work or contribute for
society in some other way. Practice 10 reveals public accountability with creation of a
system of accreditation and quality assurance that has also a great transferability
potential. Practices 11, 14 and 16 show how international cooperation is developed in
the universities. In practice 12 we find a great cooperation between universities, civil
society and economic institutions with a focus on economic ethics and CSR. Gender
equality is the focus of practice 13 in which we find that flexibility practices
transformed labour relations and these practices were extended beyond gender
issues. Practice 16 reveals how the university has been working on developing the
participation of their university community in social actions with for example thematic
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forums. A case from East Europe reveals a green movement by the students
association – a bottom-up approach with very low-funding. Practice 18 consists of
fairtrade policy and practices not only in food but also in education with courses on
this subject. And finally, practice 19 is made up by a regional university network that
works on sustainable development. This report includes the process, collection and
analysis of good practice on social responsibility of 40 European universities – the first
phase of the EU-USR project co-financed by the European Commission Lifelong
Learning Programme.

)
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3. CONCLUSIONS
In regard to the process, desk research on social responsibility of universities was
made and the template for good practice identity card was created inspired in the ISO
26000 containing the following core subjects on social responsibility: organizational
governance, human rights, labour practices, environment, fair operating practices,
consumer issues and community involvement and development. Besides the core
subjects on SR, the template also includes an evaluation of the good practice according
to the following elements: scale of operation, available evaluation of results/impact,
international/national reputation/visibility, transferability, quality assurance in place,
degree of innovation, duration, prospective vision and recognition.
The collection of the good practice on USR in Europe proved to have a good coverage
in regard to geographical area and thematic focus. Fourteen cases were collected from
north, east, central and south Europe and all the thematic focus were covered. It is
important to note that the procedures used for this collection had no intention of
representativeness, therefore the analysis of the results cannot be read as
representing USR good practice in Europe HE institutions. In fact, this collection aimed
蛀є universities that present ‘good practice’
to gather data and information on European
on social responsibility which might be helpful to pursue dissemination of social
responsibility in European HE institutions by serving as good examples on this matter.
For the analysis of the cases, the following procedures were used: tabulation, word
analysis, a matrix with UNESCO (1998) and ISO 26000 core subjects on SR and case
studies.
Tabulation reveals that transferability, reputation/visibility, degree of innovation and
scale of operation are the most frequent elements that qualify the practices as ‘good
practice’ on USR and we find that evaluation of the impact of the practices and
recognition are the less frequent. It seems that these two elements should be points to
develop in the future as far as social responsibility in universities is concerned.
Additionally, perhaps two emerged elements could be added in future evaluations of
USR practices as they seemed to be also important aspects to consider: stakeholder
involvement and integration of USR in the university overall mission. In fact, literature
review reveals that stakeholders are key elements on social responsibility
implementation and effectiveness in universities (e.g. Carroll, 1996; Buchholz &
Rosenthal, 2005; Tetřevová, 2010). In regard to the second aspect, while considering
SR in the university overall mission, it is however important not to limit USR to overall
statements with no impact in the universities actual policies and practices.
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Word analysis demonstrates that USR seems to be greatly linked to concepts of
development, education and to the social and the community as these are the most
frequent words in the cases. It also confirms the most frequent focus of the cases: on
community involvement and development, environment and human rights. Training
and research seem to be linked to USR and those aspects of innovation, cooperation
and involvement as well as management and evaluation of impact are also linked to
this concept.
The analysis of the matrix with UNESCO (1998) and ISO 26000 (2009) shows that SR is
mainly present in mission 1 ‘education, train and research’ – indeed this is also
demonstrated with the word analysis. Within this mission, providing opportunities for
education and dissemination of knowledge through research are the main functions of
USR. The first result demonstrates that USR has to do with equalizing chances for
individual development and social mobility in pursuit of active participation in society
and the consolidation of human rights and democracy. The second result shows that
USR has also much to do with producing knowledge in the universities that is then
disseminated as part of the service to the community, assisting societies in cultural,
social and economic development. However, USR is also related to the second mission
) autonomy and participatory function’, in
of universities (UNESCO, 1998) ‘ethical role,
helping identify and address issues that affect the well-being of communities, nations
and global society. When analysed with the core subjects of ISO 26000, community
involvement and development cases are more related to mission 1 whereas the cases
of environment, human rights and organizational governance are related to both
missions. The bottom point is that both missions are strongly reinforced with practices
on social responsibility.
With the case studies, we find a transferability potential that can be important for
improving and disseminating social responsibility in HE institutions in Europe. Some
innovative aspects were identified and the mode of operation was described so that
stakeholders can understand how these ‘good practice’ cases operate.
Overall, results indicate that universities adopt socially responsible practices that
respond to their country or contextual-cultural-specific needs as pointed out by
Gajaseni in the 2nd Asia-Europe Education Workshop Knowledge Societies (2011)
when said that “the mission of a university strongly depends on its context and is
influenced by its culture and history” (p. 6). Considering the cultural and social
differences of the nations or areas in Europe, the good practice on USR here presented
should not be imitated but it can promote and provide a platform of good practice for
other European universities. As such, universities can put these practices as their
benchmark in issues of social responsibility, considering that the next phase of the EU-
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USR project will focus on benchmarking. Indeed, one of the limitations of this study is
lack of considering the effectiveness of social practices of universities, which we hope
to overcome with the benchmarking of selected universities. While the practices were
analysed with the use of documental analysis only, the perceptions of their
stakeholders about these practices were not measured for instance. The eventual gap
between documentation and practice must be investigated in the benchmarking phase
that includes, among other procedures, interviews with different stakeholders.
Nevertheless, the practices analysed show that universities in Europe are strongly
engaged with social responsibility by incorporating a vision of development that
includes fairness practices and policies, environmental and sustainability concerns,
social cohesion and justice, and human rights issues. Today, European universities are
involved in the development of society at large by playing a crucial role in creating
‘knowledge societies’. As Geryk (2011) states:
“An organisation reaches its highest form of development when its mission
merges with that of society. It leads to a situation where the social mission is
perceived as an integral part of the vision of the organisation’s development. It is
蜐є

then that a university becomes a truly responsible organisation and the rules of
social responsibility are fully integrated with its strategic goals.”(p. 63)
A commitment towards society is more and more present in the culture and practices
of European HE institutions. This report aims to assist these institutions in developing
this commitment so that their mission merges with that of society.
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Annex 1
EU USR
Template for good practice identity card
USR FOCUS (explained in page 2):
Name/Title of the good practice:
………………………………………………………………...
Organizational governance
Human
rights
Elements that potentially qualify the case as
Labor practices
“good practice”:
The environment
Scale of operation
Fair operating practices
Available
evaluation
of
Consumer issues
results/impact
Community
involvement
and
International/national
development
reputation/visibility
Policies related to protection of data
Transferability (demonstrated or
Policies related to gender equality
hypothetical)
…. Other, please explain in page 3.
Quality assurance in place
Degree of innovation
Duration (short- or long-term)
Coordinating institution
Prospective vision (if at all)
魐є
Recognition (e.g. grants)
…..
Contact person
Short description
Please also include in the description an explicit reference to:
- Motivations and/or reasons for the practice
- Sources of practice/policy (e.g. specify department or top management, inside or
outside of the university)
- International dimension: scope (e.g. relations with former colonies)
- Devices for the evaluation of the impact (processes, results); please attach existing
documents (e.g. presentations, working papers, reports, etc.)
Web link(s)

Additional references

Filled by [name of the person]

[EU USR Partner]

EXPLANATION OF USR FOCUS:
Organizational governance
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Organizational governance is the system by which an organization makes and implements
decisions in pursuit of its objectives. Organizational governance in the context of social
responsibility has the special characteristics of being both a core subject on which
organizations should act, and a means of increasing the organization’s ability to implement
socially responsible behavior with respect to the other core subjects. Effective governance
should be based on incorporating the principles and practices of accountability, transparency,
ethical behavior, respect for stakeholder interests and respect for the rule of law into decision
making and implementation (ISO/DIS 441 26000; Nejati et al., 2009).
Human rights
Human rights are the basic rights to which all human beings are entitled because they are
human beings, with an intrinsic desire for freedom, peace, health and happiness. An
organization has the responsibility to respect human rights, including in its sphere of influence
(ISO/DIS 26000, 2009).
Labor practices
The labor practices of an organization encompass all policies and practices relating to work
performed within, by or on behalf of the organization. Labor practices include the recruitment
and promotion of workers; disciplinary and grievance procedures; the transfer and relocation
of workers; termination of employment; training and skills development; health, safety and
industrial hygiene; and any policy or practice affecting conditions of work, in particular working
time and remuneration (ISO/DIS 26000, 2009).쌀є
The environment
The decisions and activities of organizations invariably have an impact on the natural
environment, no matter where they are located. These impacts may be associated with the
organization’s use of living and nonliving resources, the generation of pollution and wastes,
and the implications for the organization’s activities, products and services on natural habitats.
To reduce their environmental impacts, organizations should adopt an integrated approach
that takes into consideration the wider economic, social and environmental implications of
their decisions and activities. Environmental responsibility is a precondition for the survival
and prosperity of human beings. It is therefore an important aspect of social responsibility.
Environmental issues are closely linked to human rights, community involvement and
development, and other social responsibility core subjects (ISO/DIS 26000, 2009).
Fair operating practices
These practices concern ethical conduct in an organization’s dealings with other organizations.
These include relationships between organizations and government agencies, as well as
between organizations and their partners, suppliers, contractors, competitors and the
associations of which they are members. Fair operating practice issues arise in the areas of
anti-corruption, responsible involvement in the public sphere, fair competition, promoting
social responsibility in relations with other organizations and respect for property rights
(ISO/DIS 26000, 2009).
Consumer issues
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Organizations that provide products or services to consumers and customers have
responsibilities to those consumers and customers. These responsibilities include providing
education and accurate information, using fair, transparent and helpful marketing and
contractual processes and promoting sustainable consumption (ISO/DIS 26000, 2009).
Community involvement and development
Community involvement and development are both integral parts of broader sustainable
development. Community involvement – either individually or through associations seeking to
enhance the public good – helps to strengthen civil society. Organizations that engage in a
respectful manner with the community and its institutions reflect and reinforce democratic
and civic values. Community involvement goes beyond identifying and engaging stakeholders
in relation to the impacts of an organization’s operations; it also encompasses support of and
identification with the community. Above all, it entails acknowledging the value of the
community. An organization’s community involvement should arise out of recognition that the
organization is a stakeholder in the community having significant common interests with all
members of the community (ISO/DIS 26000, 2009).

ѝ
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Annex 2
SOME EXAMPLES OF FILLED TEMPLATES
EU USR
Template for good practice identity card
Birkbeck (University of London) – Community USR FOCUS:
Engagement
Organizational governance
Human rights
Labor practices
Elements that potentially qualify the case as
The environment
“good practice”:
Fair operating practices
X Scale of operation
Consumer issues
X
Available evaluation of
X
Community involvement and
results/impact
development
X
International/national
Policies related to protection of data
reputation/visibility
Policies related to gender equality
X Transferability (demonstrated or
…. Other, please explain in page 3.
hypothetical)
X Quality assurance in place
Coordinating institution
X Degree of innovation
X Duration (long-term)
☠є
Contact person
X Prospective vision (if at all)
TBC
X Recognition (e.g. grants)
…..
Short description
Two examples of Birkbeck’s work on Community Engagement indicate the quality of
attention it gives to this strand of its work:
1. The Community Leadership Programme was established in 2005 in partnership with the
London Civic Forum. It provides community leadership development for participants from
voluntary and community sector organisations, faith community organisations, local
Government officers and councillors. The programme enables learners to gain key
knowledge about community development, regeneration partnerships working with local
authorities, social enterprise,
Community cohesion work, including inter---faith dialogue and participation in the new
forms of local governance.
http://www.bbk.ac.uk/study/ce2012/eastlondon---e15/awards/UEHCOMLD.html
2. The Sure---Start Projec is a collaboration between Birkbeck's Faculty of Lifelong Learning
and two Sure Start nurseries. It aims to make part---time higher education available locally
for parents from under---represented communities. Birkbeck delivers courses at Sure Start
Children's Centres, an innovative model that enables parents to study higher education
courses while their children are being cared for on the same site. The courses offer pathways
to degree study at Birkbeck or other universities. Birkbeck is looking to expand this form of
provision with other organisations that are keen to promote adult learning among their
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client group.
http://www.education.gov.uk/childrenandyoungpeople/earlylearningandchildcare/delivery
/
surestart/a0076712/sure---start---children's---centres.
http://cms1.its.bbk.ac.uk/about_us/outreach/partnership---working
These projects have been recognized by UK national awards. The former won the THE Award
for Outstanding Contribution to the Local Community in 2009. Of the latter, which won the
THE Widening Participation Initiative of Year Award in 2008, it was said that "Birkbeck's
commitment to helping these Mothers achieve their qualifications despite community
resistance to women entering higher education is truly inspirational. The scheme has
incredible potential…”
http://www.bbk.ac.uk/news/archive/stratford---based---project---wins---national---award
Birkbeck is a College of the federal University of London. It specialises in evening higher
education. It was founded in 1823.
Web link(s)
To insert

Additional references
룰є

Filled by
Brian Martin

UoEJU,
February 2013

EU USR
Template for good practice identity card
University of Kent (Eng): Kent Law Clinic
USR FOCUS:
Organizational governance
Elements that potentially qualify the case
as “good practice”:
Human rights
Labor
practices
X Scale of operation
The environment
X
Available evaluation of
Fair operating practices
results/impact
Consumer issues
X National reputation/visibility
X
Community involvement and
X Transferability
development
X Quality assurance in place
Policies related to protection of data
X Degree of innovation
Policies related to gender equality
…. Other, please explain in page 3.
X Duration (long-term)
X Prospective vision
Recognition (e.g. grants)
Coordinating institution
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…..
Contact person TBC
Short description
Kent Law Clinic is a partnership between students, academics and solicitors and barristers in
practice locally. It has two objects: to provide a public service for local people who need
legal advice and representation but cannot afford to pay for it, and to enhance the education
of students in the Kent Law School through direct experience of legal practice.
The Clinic has received numerous awards recognising and celebrating its work, most recently
having been awarded the prestigious Law Works Attorney General’s Award 2012 for the Best
New Pro Bono Activity for its Access to Land project. It was shortlisted for the legal industry
leading ‘The Lawyer Awards' in 2010 and in 2012, and in 2007 the Clinic was awarded the
Queen’s Anniversary Prize.
Law students have the opportunity of working in the Kent Law Clinic. In the Law Clinic
students have the full conduct of cases on behalf of clients - under the close supervision of
qualified lawyers. They can deepen and broaden their knowledge of law through the
experience of working on live cases and through a structured reflection on that legal
practice.
Students can also develop specific legal skills.є
The casework requires them to undertake such
tasks as interviewing, legal research, corresponding, drafting statements of case, negotiating
and appearing as advocates before the Employment Tribunal, the County Court and other
forums. Work carried out in the Law Clinic can count towards a student's final degree in law.
The Law Clinic provides advice in the following areas in particular - employment, housing,
benefits, contract, consumer, negligence, nuisance, family, immigration, asylum, planning
and public law matters generally.
‘The Kent Law Clinic has forged a reputation for its pioneering work bringing together law
students, local solicitor and barristers to provide free legal advice to thousands of people
who could not afford legal aid. Equally important, it has developed what has been called a
new generation of students with a strong sense of the importance of public service.’ (The
Times)

Kent Law Clinic was recognized by the THE award for Contribution to the local community in
2007:
“More than 7,000 people, many of whom are unable to afford legal services, have been
represented by Kent Law Clinic, a free service run by undergraduates at Kent University. The
15-year-old project is deeply rooted in the educational experience of students, has had a
positive and growing impact on the community, and widespread professional support”.
http://www.timeshighereducation.co.uk/Journals/THE/THE/17_August_2007/attachments/
THS_awards_2007.pdf
The UK Quality assurance Agency for Higher Education (QAA) which audits and reviews
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academic standards in HE across the UK commended Kent in its 2010 institutional report for
“the written guidance that it provides partner institutions” and for the structure and liaison
posts that support partner institutions” developmental opportunities offered for students
across the University through the Leicester Award for Employability Skills” and for “the
University’s inclusive approach to learning support, which is designed to meet a wide range
of student needs”
http://www.qaa.ac.uk/InstitutionReports/Reports/Pages/inst-audit-University-of-Kent08.aspx
The University of Kent was founded in 1965. It is a member of the Santander Network of
European universities encouraging social and economic development.
Web link(s)
To Follow

Additional references

Filled by
Brian Martin

UoEJU,
February 2013 revised March 2013
룰є

EU USR
Wales Trinity Saint David University (UK)
INSPIRE
USR FOCUS:
Elements that potentially qualify the case as
Organizational governance
“good practice”:
X Human rights
Scale of operation
X Labour practices
Available
evaluation
of
X The environment
results/impact
X Fair operating practices
X International/national reputation/
Consumer issues
visibility
Community
involvement
and
development
X
Transferability (demonstrated or
hypothetical)
Policies related to protection of data
Policies related to gender equality
Quality assurance in place
Degree of innovation
Other
Duration
X Prospective Vision
Coordinating institution
X Recognition (Award)
Wales Trinity Saint David University
Other
United Kingdom
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Contact person: NA
Short description
University Background
‘The University of Wales Trinity Saint David was created through the merger of the two
oldest higher education institutions in Wales - the University of Wales Lampeter and Trinity
University College Carmarthen.’ The University of Wales was founded in 1822. Trinity
University College Carmarthen was founded in 1848. The merger between the two
universities took place in 2010 (?). Recently, another merger took place with ‘Swansea
Metropolitan
University
under
the
University’s
1828
Royal
Charter’
(http://www.trinitysaintdavid.ac.uk/en/theuniversity).
[They] are working with Swansea Metropolitan University and the further education
colleges of Coleg Sir Gâr, Pembrokeshire College and Coleg Ceredigion to create a dual
sector university. (http://www.linkedin.com/company/1724650?trk=tyah) ‘For most of the
twentieth century there were three separate educational institutions serving the city of
Swansea: the Swansea College of Art (established in 1853); the Swansea College of
Education (established in 1872) and Swansea Technical College (established in 1895).’
(http://www.smu.ac.uk/index.php/the-university/our-history).
Project
є Innovation and Resource Effectiveness)
INSPIRE (Institute for Sustainable Practice,
The University aims to place sustainability at the centre of its delivery and has been working
alongside other universities across the UK through the Higher Education Academy's Green
Academy programme to embed sustainability within its core operations and culture. The
Institute of Sustainable Practice, Innovation and Resource Effectiveness (INSPIRE), directed
by Jane Davidson, is a key component of this missions.
http://www.trinitysaintdavid.ac.uk/en/inspire/aboutinspire/
INSPIRE Activity
1. An Inspired Education – ‘recognising the need for balance between society,
economy and environment to contribute towards individual and community
wellbeing and a reduction of our ecological footprint’.
2. Sustainable Exchange – ‘The Sustainability Exchange is a new initiative that centres
on what the University and its community are doing to promote sustainability and
consider what more could be done.’
3. Research and Sharing Knowledge – no additional information available
4. Projects and Initiatives- Cycle to work scheme, Fairtrade
5. Student Action – ‘INSPIRE works with and supports Trinity Saint David Students'
Union (TSDSU) and its partners in a number of initiatives.’
6. Living within our Environmental Limits – ‘Institutional Action Plan entitled "Towards
Living within our Environmental Limits", which detail the University's immediate
priorities and longer-term plans for addressing environmental challenges.’
http://www.trinitysaintdavid.ac.uk/en/inspire/inspireactivity/
Awards
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Guardian University Awards 2013 winners: The Guardian University Awards 2013 saw nine
UK universities recognised for demonstrating innovation, creativity and excellence in the
sector
at
an
awards
ceremony.
http://www.guardian.co.uk/higher-educationnetwork/gallery/2013/feb/28/university-awards-widening-participation
Additional References
http://www.uk-universities.net/Universities/University-of-Wales-Lampeter.html
http://www.trinitysaintdavid.ac.uk/en/alumni/trinitycollegealumni/history/
http://www.trinitysaintdavid.ac.uk/en/inspire/inspireactivity/
http://www.guardian.co.uk/higher-education-network/2013/feb/26/sustainability-projectuniversity-of-wales-trinity-st-david
http://www.trinitysaintdavid.ac.uk/ en/inspire/friendsandpartners/greenacademy/
Filled by Brian Martin - UoE, RMD, March
2013

ѝ

EU USR
Template for good practice identity card
Methods of training and communication in USR FOCUS:
Organizational governance
the implementation of environmental
Human rights
management systems (ISO 14001) at the
Labor practices
University of Gävle (Sweden)
The environment
Fair operating practices
Elements that potentially qualify the case as
Consumer issues
“good practice”:
X Community involvement in USR
Scale of operation
Other
X
Available evaluation of
results/impact
International/national
Coordinating institution
reputation/visibility
X
Transferability (demonstrated or University of Gävle (Sweden)
hypothetical)
X Quality assurance in place
X Degree of innovation
Contact person
…..
Kaisu Sammalisto, University of Gävle, 801
76 Gävle (Sweden)
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Torbjörn Brorson, International Institute for
Industrial Environmental Economics, IIIEE,
Lund University (Sweden)

Short description
METHODS OF TRAINING AND COMMUNICATION IN THE IMPLEMENTATION OF
ENVIRONMENTAL MANAGEMENT SYSTEMS (ISO 14001) AT THE UNIVERSITY OF GÄVLE
(SWEDEN)
Training and communication are essential elements in the implementation of
environmental management systems (EMS). This case study presents methods for training
and communication that supported the implementation of EMS at the University of Gävle
(Sweden). The University of Gävle was certified according to ISO 14001 in 2004. The study
shows that training methods inspired by industrial experiences can successfully be applied
in a university setting. Moreover, the results of the case study indicate that communication
is a key factor during the implementation of EMS, and that training may change attitudes
ѝ
and behaviours among managers, lectures and researchers respect to the environmental
issues at the University. This is one valuable practice about how higher education
institutions can make an important contribution to the sustainable development of society.
Finally, the case study also shows good examples of ongoing initiatives to improve the EMS
in Swedish Universities, concretely how the awareness of environment and sustainable
issues can result in concrete action in university courses and research programs.

Web link(s)

Additional references
K. Sammalisto, T. Brorson - Training and
communication in the implementation of
environmental management systems (ISO
14001): a case study at the University of
Gävle, Sweden Journal of Cleaner
Production 16 (2008)

Filled by Carmen Osuna

Fundación General Universidad de Granada
Empresa
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EU USR
Template for good practice identity card
SIDA International Training Programmes

USR FOCUS:
Organizational governance
Human rights
Labor practices
The environment
Fair operating practices
Consumer issues
Community
involvement
and
development
X Other: University Development
Cooperation

Elements that potentially qualify the case as
“good practice”:
X Scale of operation
Available
evaluation
of
results/impact
X
International/national
reputation/visibility
X
Transferability (demonstrated or
hypothetical)
X Quality assurance in place
Coordinating institution
X Degree of innovation
Other
Swedish
International
Cooperation Agency (Sida)
)

Development

Lund University

Contact person
Tomas Torn,
Sidas's
Capacity
Development
and
Cooperation Unit
Sida International Training Programmes
Telephone : 202100-4789
Email: tomas.torn@sida.se

Short description

SIDA (Swedish International Development Cooperation Agency) is a government agency
working on behalf of the Swedish parliament and government, with the mission to reduce
poverty in the world. Through its work and in cooperation with others, it contributes to
implementing Sweden’s Policy for Global Development (PGU).
SIDA’s International Training Programmes (ITP) are open to candidates from most low- and
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middle income countries. The aim is to support and strengthen the participants own plans for
change on organizational and sectoral levels and should not be regarded as individual
competence training.
The methodology is based on the assumption that participating countries wish to carry out
changes and are willing to invest own resources to achieve these changes. Training is focused
on support to the participants own plans or projects for change. Against this background, the
training programmes are designed for persons qualified to participate in reform processes
and holds a position in the home organisation with mandate to run processes of change.
The programmes cover areas of strategic importance to the social, environmental and
economic development of co-operating countries and are based on identified priorities and
needs. In the long-term perspective, the programmes shall contribute to institutional
strengthening and capacity development in the co-operating countries.
Commissioned by Sida, the training programmes are organised by Swedish public
authorities, private companies, NGOs and Universities.
The Sweden universities developing ITPs funded by SIDA currently are: Lund University,
Stockholm University and Uppsala University. The ITPs in operation during 2012-2013 are the
following:
1. Wind Power Development and Use. ѝ
2. Strategic Environmental Assessment.
3. Integrated Sustainable Coastal Development.
4. Education for Sustainable Development in Higher Education.
5. Child Rights, Classroom and School Management.
6. ICT and Pedagogical Development.
7. Labour Market Policies in Poverty Alleviation.
8. UN Resolution 1325: Women, Peace and Security.
9. Genetic Resources and Intellectual Property Rights.
10. Industrial Property in the Global Economy.
11. Efficient Energy Use and Planning.
12. Integrated Sustainable Coastal Development.
13. Wind Power Development and Use.
14. Child Rights, Classroom and School Management.
15. Copyright and Related Rights in the Global Economy.
16. Genetic Resources and Intellectual Property Rights.
17. UN Resolution 1325: Women, Peace and Security.
18. Efficient Energy Use and Planning.
19. Intellectual Property for Least Developed Countries.
All Universities involved in ITPs funded by SIDA publish in their websites the Programme
Structure, the target groups, the faculty, the duration, the locations of the sessions and the
eligible countries (from Africa, Asia, Europe and Central Asia, Middle East and Northern
Africa).
Minimum qualifications of applicants for all training programmes are a university degree and
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relevant working experience. Further, each participant shall:
- Be qualified to participate in reform processes in the home organisation.
- Have a position with mandate to run processes of change.
- Be nominated by an appropriate authority or organisation in accordance with national
regulations.
- For programmes in English: possess a high level of proficiency; both written and
spoken.
- Submit statement of good health.
Organisations, institutions, corporations and authorities from both the public and private
sectors are welcome to nominate candidates. One aim is an equal gender representation,
but since the majority of applicants are men, women are especially encouraged to apply.
Applications can be both individual or in teams.
The SIDA´s International Training Programmes are a multi -phase programmes. In most cases,
the programmes start with a 3-4 weeks training in Sweden. The participants review and get
started with their plans for change supervised by skilled Swedish colleagues and experts in a
mixture of lectures, workshops, process oriented work and study visits. Six months later a
follow-up meeting takes place in one of the participating countries. Exchange of experiences
and lessons learned concerning implementation of the plans for change dominates this
phase that concludes the training programme.
Support from the programme organisers are
ѝ
given during the entire programme period.
In many programmes, the participants form networks in order to keep contact after the
training has been concluded. These networks can be both global, regional and/or national
and also include participants for every year the programme is open. All who successfully
complete the programme will be awarded a certificate stating details of the training
undertaken.
Some Universities, such as Lund University (http://www.education.lu.se/articles) publish
articles about the participants’ projects of change, which make possible to assess the impact
of the ITPs in the involved countries.

Web link(s)

Additional references

International Training Programmes 2013
http://www.sida.se/English/Partners/courses- (Sida) (available at www.sida.es)
and-training/

http://www.education.lu.se/programmes
Filled by Carmen Osuna

Fundación General Universidad de Granada
Empresa
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USR FOCUS:
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Human rights
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Fair operating practices
Consumer issues
X Community involvement
development
Other:

DIT Access and Civic Engagement
Service--Community Links: Dublin
Institute of Technology, Ireland

Elements that potentially qualify the
case as “good practice”:
X Scale of operation
Available evaluation of results/impact
X
International/national
reputation/visibility
Coordinating institution
X Transferability (demonstrated or
hypothetical)
Dublin Institute of Technology
X Quality assurance in place
X Degree of innovation

and

)

Contact person
Professor Tommy Cooke
tommy.cooke@dit.ie

Description
The aim of the Community Links Programme is to help in the alleviation of educational
disadvantage at local (inner-city Dublin), national and international levels. This is achieved
through initiatives primarily directed at personal development including self-esteem,
confidence, motivation and empowerment of individuals and communities.
The Community Links Programme is made up of five very different projects, but what they all
have in common is a commitment to support communities and individuals to reach their full
potential. The programmes are located in the Primary, Secondary, Third level and Community
Sectors. The issues concerned are the alleviation of absenteeism, prevention of drop-out,
increases in the attainment in schools, return to education in communities and access to
education for all, civic engagement and social change.
IT originated in the vocational education sector in the late nineteenth century when several
vocational colleges were set up in Dublin’s inner-city, under the City of Dublin Vocational
Education Committee. In 1992 these were merged into DIT, which is now the largest third-
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level institution in Ireland, awarding a wide range of qualifications from higher certificates to
doctoral degrees. Many of the programmes still have a strong emphasis on applied learning
and applied research, and close links with industry. DIT has a strong record of community
engagement, through the Community Links Programme. It has a long record of admitting and
supporting students from diverse backgrounds through the Access and Disability services. It is
a member of the Talloires Network, Campus Compact, the Living Knowledge Network, and the
University Social Responsibility Alliance, all committed to expanding the civic engagement of
universities.
The underpinning philosophy of the Community Links Programme is that education for
citizenship begins at a very early age i.e. primary or pre- primary and continues throughout
life. Empowerment of individuals through engagement and enhancement of self esteem,
leading to greater participation in education, brings about social change. The communitybased programmes – Ballymun Music Programme, Dublin Inner-city Schools Computerisation
Programme, and Digital Community (the latter two now merged into Computer Learning In
Communities) – created and maintain partnerships with disadvantaged schools and
communities, teachers and parents, to identify and meet their educational needs through the
vehicles of learning / performing music, and computer technology. The DIT-based programs –
Access Service, Mature Student Access Programme, and Programme for Students Learning
with Communities – focus on providing pathways to higher education access for
disadvantaged young people and adults, and supporting students and faculty to design
service-learning projects in collaboration with
community partners. The Programme for
ѝ
Students Learning With Communities also strongly integrates the DIT-based with the
Community based programmes enhancing the educational experience for all.
The Community Links Programme carries out the following activities:
• The Digital Community Programme has brought computer labs into twenty five Dublin
inner-city flat complexes, and continues to train the residents of these socioeconomically disadvantaged communities in skills that will help them to bridge the
‘digital divide’ in the future.
• Dublin Inner-city Schools Computerisation Programme (DISC) was established in 1998
with the aim of achieving equality of access, opportunity and training to Information
and Communication Technology (ICTs) across Dublin inner-city disadvantaged schools.
The Programme operates in 38 primary and secondary schools.
• The Digital Community Programme and Dublin Inner-city Schools Computerisation
Programme have just recently been amalgamated into one programme called CLIC
(Computers Learning in Communities) programme
• The DIT Access Service was established in 1999 to assist individuals and communities in
overcoming socioeconomic barriers to accessing higher education, recognizing the
role of higher education in providing benefits to individuals and communities.
• The DIT Mature Student Access Course is a one year course at DIT designed for Mature
Students (22 years or older) from areas and communities without a strong tradition of
participation in third level education. Successful participants are then eligible to enter
undergraduate courses at DIT
• Students Learning With Communities supports staff and students engaging in
community-based learning and research (or service-learning), and builds links with
communities. DIT staff and/or students work with community partners to develop
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real-life projects for mutual benefit, students being assessed as part of their
coursework.
• Through recorder classes, string groups, brass, wind and blues bands the Ballymun
Music Programme provides a musical pathway for the children of Ballymun, a
socioeconomically disadvantaged area of Dublin, from beginners through to Leaving
Certificate music and third level music studies.
Results
Activity to increase participation in higher education from under-represented sections of
society is well-established in DIT. Community Links instigated this approach and is at the
centre of these efforts, working closely with the Disability Service and Mature Student
Services, and with support from the Admissions Office, Campus Life, the Learning, Teaching
and Technology Centre (LTTC), the Students’ Union and student support services across the
Institute.
Alignment and coordination across all of these groups has recently been enhanced through
the development of DIT’s Widening Participation strategy. It builds on the extensive work
already undertaken and provides an institute-wide framework for achieving wider
participation in DIT by students and communities experiencing socio-economic disadvantage,
mature students, students with a disability, students from ethnic minorities and students
from the Traveller community. Published in April 2010 after extensive consultation, the
strategy acts an over-arching reference point for our own Community Links Strategic Action
ѝ
Plan
The Community Links Programme over the past fifteen years of its operation has achieved a
life-cycle approach in addressing civic engagement, widening participation and the alleviation
of educational disadvantage, working with its participants from early primary to mature
adults in the statutory educational and also community sectors.
Innovative aspects:
1. Use of innovative vehicles of engagement such as music and ICT and these are constantly
reassessed in terms of their ability to engage.
2. Work in real partnership with schools, communities and our external partners from
Government to corporate
3. Outreach and in-house programmes are integrated for the benefits of our student and staff
body though our service learning and community based research programme Students
Learning With Communities.
Evaluation:
1. Over the course of the years the Programmes have been evaluated from an external and
internal perspective
2. There is constant reassessment of the Programmes on an annual basis and readjustment
where appropriate
3. Community Links Programme led the development and implementation of the DIT
Widening Participation Strategy bringing all relevant departments (e.g. disability, students
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union, Access etc.) involved in civic engagement into a coherent integrated approach for the
first time
4. Community Links Strategic Action Plan for 2011-2014 is currently nearing its completion.

Web link(s)

Additional references

www.communitylinks.ie

Filled by Begoña Arenas

Scienter España

OTHER: Promotion of the training and research in Corporative Social Responsibility in a
transversal way in the University Graduate and Postgraduate Programmes.
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International cooperation program, gender
equality policy and development of
environmentally responsible
Elements that potentially qualify the case as
“good practice”:
Scale of operation
X
Available evaluation of
results/impact
X
International/national
reputation/visibility
X Transferability (demonstrated)
Quality assurance in place
X Degree of innovation
X Duration (long-term)
Prospective vision (if at all)
Recognition (e.g. grants)
…..

USR FOCUS:
Organizational governance
)
X Human rights
Labor practices
X The environment
Fair operating practices
Consumer issues
X Community involvement and
development
Policies related to protection of data
Policies related to gender equality
…. Other, please explain in page 3.
Coordinating institution
Université de Valenciennes (Ecole Nationale
Superieure in Informatique Electronique
Automatique Energétique Mécanique)

Short description
The most important feature of social responsibility practices of the Université de
Valenciennes (Ecole Nationale Superieure in Informatique Electronique Automatique
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Energétique Mécanique) is its applied nature. The fundamental strategy of this University is
to use the knowledge they produce to try to apply it to social actions. The second basic
feature is that many of the social responsibility practices are conducted by social
organizations based on the university.
The university social responsibility practices of the Université de Valenciennes are arranged
in three programs: environmental policy, international cooperation and cooperation with
local businesses and organizations. Environmental policy is organized by the association
Greensiame. This organization performs the following activities: development of discussion
and work sessions on sustainable development applied to the university, support for
technology that respects the environment and support national policies to reduce carbon
emissions.
The international cooperation program is organized by the association VIADDuC. The main
objective of this organization is the development and implementation of renewable energy
in Cameroon. The Université de Valenciennes also has partnerships with other African
countries for sustainable energy research. Finally, the Université de Valenciennes has an
ѝ

agreement by which time 10% of the practices of students and researchers are dedicated to
sustainable development.
Finally, the Université de Valenciennes is part of the Syneo project. This project involves
several local businesses and their goal is the development of sustainable technologies and
its local implementation.

Web link(s)
www.univ-valenciennes.fr/ensiame/

Additional references

Filled by JOSE MANUEL ROBLES

UNIR
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USR FOCUS:
Organizational governance
The university for all: The seventh faculty.
Human rights
University of Graz (AU)
Labor practices
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The environment
Fair operating practices
Consumer issues
X
Community
involvement
development
Other:

Elements that potentially qualify the case as
“good practice”:
X Scale of operation
Available evaluation of results/impact
X
International/national
Coordinating institution
reputation/visibility
X
Transferability (demonstrated or
hypothetical)
University of Graz (AU)
Quality assurance in place
Degree of innovation
Contact person
X integration in the University overall
mission

and

Short description
The university for all: The seventh faculty

)

The University of Graz in its mission declares that ”(…) the University of Graz is also aware of
its social responsibility. In the frame of the platform the 7th Faculty, Centre for Society,
Knowledge and Communication”, we would like to address people beyond the scope of
traditional studies and make university education accessible to the public.”
It intends to be a point of contact for people of all ages. The university of Graz shows an
interest to accompany other interested people different from a formal student profile, with
an “all ages/lifelong learning approach”.
It aims to strengthen its role in society, institutionalise and make interdisciplinarity more
visible, the University of Graz founded the so-called 7th Faculty - Centre for Society,
Knowledge and Communication in addition to the six existing faculties. Under this umbrella
brand, the university bundles initiatives for “Science for the public” such as the University
Museums, and fosters the building of networks between university units in the sector of
public awareness.
This is also accompanied by other actions offering educational opportunities such as the
Montagsakademie, Megaphon.Uni and Vita activa the University of Graz (The idea behind it is
providing scientific courses to the wider public for the benefit of an active society and life in
general).
Another example of its activities is the Politik cafè (see link below), which are informal
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sessions in which well-known experts from the University speak at the Café Sacher Graz with a
public (admission free) on a certain issue.

Web link(s)
Additional references
http://www.unigraz.at/en/university/connectedactivities/university-for-all-further-education/
http://www.uni-graz.at/politikcafe
Scienter España
Filled by Begoña Arenas
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International Cooperation Programmes, USR FOCUS:
health and environmental management, and ѝ
Organizational governance
social and community commitment
X Human rights
Elements that potentially qualify the case as
Labor practices
“good practice”:
The environment
Scale of operation
Fair operating practices
Available
evaluation
of
X Consumer issues
results/impact
Community
involvement
and
X International/national
development
X Transferability (hypothetical)
Policies related to protection of data
Quality assurance in place
Policies related to gender equality
Degree of innovation
…. Other, please explain in page 3.
Duration (short- or long-term)
X Prospective vision (if at all)
Coordinating institution
Recognition (e.g. grants)
…..
University of Auvergne foundation

Short description
The university social responsibility activities of the University of Auvergne are coordinated
by the foundation of this educational institution (FUdA). Although it is a very old university,
founded in the 16th century, the FUdA has only been conducting activities since 2008. Their
strategies of “good practice” are therefore relatively recent and modest. These practices are
related to three fields of action: International Cooperation, health and environmental
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management, and social and community commitment. Each one of these lines of action
responds to different criteria and motivations, which must be dealt with individually. We
will therefore summarise the aims, strategies and actions of each one of these fields.
The development cooperation activities of the FUdA are based on the university’s
commitment to improving the quality and scope of education offered in different African
countries. To this end, in 2008, the FUdA created a programme of studies for medical
students and researchers. The FUdA provides funding for travel, living costs and tuition fees
for African students, mainly from Cameroon, Algeria and Morocco, so that they may finish
their medical studies at the University of Auvergne. This educational international
cooperation is carried out under a collaboration agreement with the MSD and Théa (a
subsidiary of Merck & Co) laboratories. These laboratories are founding members of the
Foundation of the University of Auvergne.
In the area of health and environmental management, the FUdA has two strategies of
action, established in 2008. First, it is committed to healthy nutrition and green consumer
goods. Thanks to the results of a food quality survey at the University of Auvergne
(conducted by the university itself) a programme was started for the prevention of
unhealthy eating habits. Thanks to their collaboration with national and local institutions
such as the Agence d’Expertise Scientifique en Nutrition, the Centre de Recherche en
Nutrition Humaine d’Auvergne and NutriFizz, a chain of restaurants was set up to offer
university staff and students a range of meals that are healthy and environmentally
friendly.
The FUdA has also set up a programme of analysis
and compensation for greenhouse gases.
)
This programme represents the commitment of FUdA to the environmental impact of the
activities of French organisations and companies. The aim is to assess the environmental
costs of the gas emissions in order to design a compensation policy. This compensation
policy would be based on a programme of reforestation or restoration of forest spaces in
developing countries. This is an initiative of the Foundation of the University of Auvergne.
However, as far as we know at this stage in our research, it has not yet been put into
practice and therefore, as yet, there are no evaluable results.
Since 2009, in the area of social and community commitment, the FUdA has been operating
a programme of collaboration with local and regional companies. This project is an
expression of the FUdA’s commitment to employment integration for students and other
social or economically less favoured collectives. Also involved in this project are national
companies such as Limagrain, Crédit Agricole and Caisse d’Épargne.
The FUdA carries out a diverse range of activities related to social responsibility within the
university. However, the practices analysed so far at this stage of the research indicate that
these practices are not especially innovative, in spite of the fact that they are, in several
cases, international practices with highly relevant aims. At this stage in our research, the
results of these practices have not been submitted to a process of external validation and
evaluation. Environmental and human rights are the main focus of the FUdA’s activities. But
we should also highlight their commitment to quality for the products consumed by the
students and staff of the university, as well as their provision of healthy meals.
Web link(s)
www.u-clermont1.fr/

Additional references
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Filled by JOSE MANUEL ROBLES
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Green Department Competition (Hungary)
Name/Title of the good practice:
USR FOCUS (explained in page 2):
Organizational governance
Green Department Competition
Human
rights
Elements that potentially qualify the case as
Labour practices
“good practice”:
The environment
Scale of operation
Fair operating practices
Available
evaluation
of
Consumer issues
results/impact
Community involvement and
International/national
development
reputation/visibility
Policies related to protection of
Transferability (hypothetical)
data
Quality assurance in place
Policies related to gender
Degree of innovation
equality
ѝ
Duration
Other
Prospective Vision
Recognition (Award)
Other
Coordinating institution
University of the Budapest University of
technology and Economics (BUTE)
Contact person: Attila Katona
sajto@ezk.bme.hu
Short description
A green movement of Budapest’s university students developed several initiatives and
project to stimulate public awareness on environmentally friendly practices. This is a
bottom-up group that receive very low funding from University 80000 HUF ( about 240
Euros) per year. Across the different activities and initiatives they invented the Green
Department Competition, where departments of the university voluntarily share the
environment commitment changing their daily office’practices (e.g. recycling paper,
selecting waste, reducing heating and cooling). In changing the practices they asked for help
and suggestions to the students’ association. This year almost 1/3th of the departments of
the universitiy joined the competition, affecting more than 1000 university staff, and their
environmental impact highly decreased.
University information
Founded in 1782, the Budapest University of Technology and Economics (BUTE) is one of the
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oldest and largest technical universities in Europe and clearly the most significant one in
Hungary, More than 110 departments and institutes operate within the structure of eight
faculties. About 1100 lecturers, 400 researchers and other degree holders and numerous
invited lecturers and practising expert specialists participate in education and research at
the Budapest University of Technology and Economics. Approximately 800 of the
university's 14.000 students are from 50 countries abroad. The Budapest University of
Technology and Economics issues about 70% of Hungary's engineering degrees.
Background information
In spite of the few steps the university has taken toward sustainability, the overall
environmental performance is relatively poor. For example, environmental aspects are
rarely considered in public procurement processes, the use of materials and energy is often
careless and inefficient, and only a small fraction of waste is recycled. In many cases, the
driving forces towards greening are not strong enough to overcome institutional reluctance
and financial barriers, and cannot always eliminate misconceptions about greener
environmental practices and solutions. The generally positive approach of many of the
employees need to be translated into real commitment.
Taking into consideration these elements a group of students (University Green Assocaition
at Budapest University of Technology and Economics), attempting to tackle the
environmental issue within the university campus developed several inititiavies and
projects.
)
The activitiese of this students’ association range
across:
•

to organize informative initiatives about green topics: debate forums (with
professionals of industry and academic scholars), lectures, site visits, open trainings,
film-club, articles in University press, flash-mobs.

•

to manage the Bird-Friendly University project, organise open hiking and bicycle
tours and keep a friendly and kind atmosphere where everyone can have a good
time while does something for the environment.

To create, upgrade and maintain the selective waste collection system of the
campus and dormitories (paper, plastic, metal, organic , electronic for one week per
semester) and motivating citizens of the university to actually use them via largescale competitions and projects between dozens of University departments, or
dormitories.
Additional Information:
Filled by S. Marabello Scienter
•
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Name/Title of the good practice:

USR FOCUS:

WP2 Final Report. Page 86/106
Elements that potentially qualify the case as
X Organizational governance
“good practice”:
Human rights
Labor practices
Scale of operation
The
environment
Available
evaluation
of
Fair
operating
practices
results/impact
Consumer issues
X International/national
X
Community involvement and
Transferability (demonstrated AND
development
hypothetical)
Policies related to protection of data
X Quality assurance in place
Policies related to gender equality
Degree of innovation
Other, please explain in page 3.
X Duration (long-term)
Prospective vision (if at all)
Recognition (e.g. grants)
Coordinating institution
…..
University Politehnica of Bucharest
Contact person: Gabriel DIMA
Short description
University Politehnica of Bucharest (UPB) was founded in 1818 and today, after 195 years, it
is the largest technical university in Romania
with a well-established national and
ѝ
international reputation.
UPB commits to the status of a University of Advanced Research and Education. The mission
assumed by UPB is conceived as a meeting point between education and scientific research:
on the one hand, by professional training and on the other hand, by knowledge production
and innovation, as the main objectives of the knowledge society and economy. The
university’s goals are also in full agreement with the provisions stipulated in Europe 2020
Strategy.
UPB commits to the concept of innovative university, both from the point of view of the
human capital, which influences the innovating ability of a country, and from the point of
view of scientific research, which produces knowledge, as well as by means of the
technological innovations and adaptations which have an impact on the economic growth
of the country.
Owing to its cultural dimension, the university plays a tremendously important role in
fostering national identity, social cohesion and a distinct institutional culture. To produce
knowledge, mainly by scientific research, to transmit it further on by means of education
and professional training and disseminate it by means of IT technologies, to use
technological innovations and the cultural dimension, to promote a set of moral values – all
these represent the elements which define the identity and the uniqueness of the
university.
The university designs and optimizes the processes that lead to a knowledge-based society,
to the achievement of the objectives set for a sustainable economic growth, better jobs and
greater economic and social cohesion, in accordance with the goals established by Europe
2020 Strategy.
The university commits to the following principles:
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a)
b)
c)
d)

university autonomy;
academic liberty;
public accountability;
quality assurance for all the components of the academic and administrative
activity;
e) equal opportunities of access to the academic community;
f) autonomy of personal development for the members of the academic community;
g) national and international mobility of teachers, researchers and students;
h) managerial and financial transparency and efficiency ;
i) ethics and equity;
j) involvement of the academic community in decision-making
University Politehnica of Bucharest commits to contributing to the development of the
European Space of Higher Education by establishing the following priorities:
a) to develop the quality of education in three cycles: Bachelor, Master and Doctoral
programmes; this includes developing some individual criteria and standards and
rendering the entire academic community of the university accountable for meeting
them;
b) to structure the postgraduate studies by means of the transferable study credit
system, according to the legislation in force;
c) to promote the students’ and faculty ѝ
members’ mobility through individual projects
and EU projects;
d) to mutually recognize partial or integral studies undertaken in other universities;
e) to involve students in decision-making;
f) to provide knowledge and sustainable development by means of the academic
community’s contribution, by means of partnerships developed with universities,
research institutes and other national and foreign institutions;
g) in order to cope with challenges, the educational policies implemented in University
Politehnica of Bucharest are directed at performance, they are articulate and
coherent, they are assumed by the whole academic community, the effort is
continuous in time, decisions are explicit and transparent, made with intelligence
and balanced thinking; academic liberty is observed, evaluation is systematic and
simple, management is responsible and academic democracy is respected.
Web link(s)
www.upb.ro

Additional references

Filled by Alina BORCOS

University Politehnica of Bucharest
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Elements that potentially qualify the case as
Human rights
“good practice”:
Labor practices
X Scale of operation
X The environment
Available evaluation of results/impact
Fair operating practices
International/national
Consumer issues
reputation/visibility
Community
involvement
and
Transferability (demonstrated or
development
hypothetical)
Policies related to protection of data
Quality assurance in place
Policies related to gender equality
…. Other, please explain in page 3.
X Degree of innovation
Duration (short- or long-term)
X Prospective vision (if at all)
Coordinating institution
Recognition (e.g. grants)
Office
for
Sustainability
…..
Aristotle University of Thessaloniki
Contact person
Yannis Tsougrakis
Short description
The Aristotle University of Thessaloniki is the first green university in Greece and has greatly
contributed to raising awareness of environmental
issues. Environment sustainability and
ў
environmentally friendly practices on campus is a top priority for this university. For that,
the university has committed itself to applying integrated environmental management
practices, aiming at:
•
•
•
•
•
•

energy saving in public places
promoting and enhancing the use of renewable energy sources
reducing air pollution and gas emissions which cause climate change
providing sustainable mobility options and increasing accessibility
promoting organic farming practices and traditional farming methods
improving the quality of life of the members of and visitors to the university
community.

To achieve its goals, the Aristotle University has implemented an Integrated Environmental
Management (IEM) plan, focusing on the following:
- Organization and management reforms: creation of an Integrated Environmental
Management Committee and by taking initiatives to create a network of green
universities in the wider Black Sea region;
- Energy production and conservation: installation of photovoltaic roof systems on 30
buildings of the main campus (stage 1); energy upgrading and inspection of campus
buildings; submission of proposals for funding from the Operational Programme
‘Environment and Sustainable Development’;
- Sustainable mobility, transport and parking management, accessibility: use of
university shuttles for students and of special vehicles for the transportation of
people with special needs; implementation of a combined transport system for
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-

-

faculty members; call for proposals for the creation of a new parking lot on
campus;
Reuse, prevention of production and effective waste management: implementation
of an integrated management system for all types of waste, light bulbs, batteries
and clothing on campus, of a laboratory hazardous waste management system and
of an infectious medical waste management system;
Campus refurbishment and green management: construction of the first two planted
roofs in a public space in Thessaloniki;
Dissemination of organic farming practices and serving of organic products in the
dining halls of the Aristotle University
Environmental information, sensitization and participation.

Web link(s)
http://www.auth.gr/en/eco

Additional references

Filled by
Ema Loja and Isabel Menezes – University of
Porto
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Cooperation with and development of the USR FOCUS:
region – University of Aveiro
Organizational governance
Human rights
Elements that potentially qualify the case as
Labor practices
“good practice”:
The environment
X Scale of operation
Fair operating practices
Available evaluation of results/impact
Consumer issues
International/national
X
Community involvement and
reputation/visibility
development
Transferability (demonstrated or
Policies related to protection of data
hypothetical)
Policies related to gender equality
Quality assurance in place
…. Other, please explain in page 3.
X Degree of innovation
X Duration (long-term)
X Prospective vision (if at all)
Coordinating institution
Recognition (e.g. grants)
University-Enterprise Office of U.Aveiro
…..
Contact person
Paula Seabra
Short description
The University of Aveiro (UA) has made important contributions in regard to cooperation
with society and development of region by being pioneer in the promotion of
entrepreneurship and knowledge transfer and the conversion of this into economic value.
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Indeed its mission is “to create knowledge and expand access to knowledge through
research, education and cooperation for the benefit of people and society; to undertake the
project of global development of the individual; to be active in the construction of a
European research and education community; and to promote a model of regional
development based on innovation and scientific and technological knowledge.”
By being a privileged partner of companies and other national and international entities,
the UA has been made an important contribution on the development of the region.
Besides cooperating on various projects and programmes, it also provides important
services to the region.
Its offer of degree programmes in various areas of knowledge reflect a multidisciplinary and
innovative character that are designed to build student competences in scientific and
technical areas that meet the emerging needs of business, industry and society.
Also, research is organized through transdisciplinary and permeability principles that enable
a management of research on a multi-disciplinary and inter-departmental basis. This
organization allows the development of new domains, the consolidation of existing areas
and the enhancement of the economic value of research. With that, the UA has been
developing solutions and innovative products that contribute to technological, scientific,
cultural and social improvement.
The university-enterprise cooperation is made through a number of interface units and
other structures, namely:
ѝ
-Association for Professional Training and Research
of the University of Aveiro (UNAVE) and
Integrated Continuing Education Unit (UINFOC): offers professional training and lifelong
learning;

-Fábrica - Living Science Centre (FCCV): works on dissemination of science;
-Institute for Environment and Development (IDAD), Central Analytical Laboratory (LCA) and
Industrial Quality Laboratory (LIQ): offers companies a wide range of services, including
analyses and tests, consultancy, and specialised studies;
-Technological Transfer Unit (UATEC): supports the protection and management of
intellectual property and its commercial enhancement, promotes entrepreneurship, and
supports the promotion of corporate innovation by matching the needs of companies with
the knowledge and skills of UA researchers.
-Business Incubator (IEUA): promotes the creation and development of innovative businessrelated and technology-based projects, acting also as a stimulus for entrepreneurship and a
management
service
supplier
to
the
incubators
of
the
region.
The offer of these services and competences is managed by the University-Enterprise Office
in order to its visibility and access to companies by presenting a Competence and Service
Portfolio to companies and public and private entities in a structured way.
From the end of 2013, the Creative Science Park – Aveiro Region (CSP-AR) will provide
qualified spaces for innovative projects, spin-off companies, laboratories for common use
and specialised support services, particularly for integration in networks and international
programmes of innovation. The UA is the main shareholder and promoter of this park
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situated in the municipalities of Ílhavo and Aveiro.
Beyond the cooperation with enterprises, the UA has been creating innovative bonds of
cooperation with various regional agents and, in particular, with the Intermunicipal
Community of the Region of Aveiro (CIRA). With the support of the National Strategic
Reference Framework (QREN), a cooperation framework has been created that includes
the Cooperation Agreement between UA and CIRA entitled “Renewing Commitment to the
future of the Region” signed in 2009. Several projects are underway or recently finished,
within the context of CIRA:
-RUCI – Interurban Community of Aveiro: main domains – health and well-being, culture,
sustainability, entrepreneurship;
-Cicloria: mobility on cycling;
-Water resources efficiency
-Coastal Group of Region of Aveiro
-Lighting Living Lab
-RIC – Network for innovation and competitiveness of Águeda
◌ੀў

-Project of commercial enhancement of traditional tile of Ovar
-Project of commercial enhancement of regional confectionary of Ovar
-MIMAR – Memory and Imaginaries of the Sea
-RUnUP - role of universities in urban poles
-FINURBACT – integrated urban actions for fostering and financing innovative economies
and SMEs
-UNIC – urban network for innovation in ceramics
-Park of Science and Innovation

Web link(s)
http://www.ua.pt/PageText.aspx?id=14547
http://www.ua.pt/PageText.aspx?id=14549
Filled by
Ema Loja and Isabel Menezes - University of

Additional references
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EU USR
Template for good practice identity card
Last Minute Market (University of Bologna- Italy)
USR FOCUS (explained in page 2):
Organizational governance
Human rights
Labour practices
Elements that potentially qualify the case as
The environment
“good practice”:
Fair operating practices
Scale of operation
Consumer issues
Available
evaluation
of
Community
involvement
and
results/impact
development
International/national
Policies related to protection of data
reputation/visibility
Policies related to gender equality
Transferability (hypothetical)
Other
Quality assurance in place
Degree of innovation
Coordinating institution
Duration
㵀ў
Prospective Vision
University of Bologna (Italy)
Recognition (Award)
Contact person: Luca Falasconi (Researcher)
Other
Luca.falasconi@unibo.it
Name/Title of the good practice:
LAST MINUTE MARKET (ITALY)

Short description
Last Minute Market Ltd is a spin-off of the University of Bologna. Based on a research project
investigating the food waste within the agro-industrial production chain, Last minute Market
developed a complex system to manage food and unsold goods involving social actors and
different stakeholders. It operates since 1998. LMM enhances the recovery of unsold goods in
favor of charities institutions and organization at local level. LLM offers services to enterprises
and institutions to prevent and reduce waste production at its origin as well as through
redistributed circulation within society.
University Background
The University of Bologna was probably the first University in the western world. Its history
is one of great thinkers in science and the humanities, making it an indispensable point of
reference in the panorama of European culture.The institution that we today call the
University began to take shape in Bologna at the end of the eleventh century, when masters
of Grammar, Rhetoric and Logic began to devote themselves to the law. In the nineteenth
century a committee of historians, led by Giosuè Carducci, attributed the birth of the
University to the year 1088. With the Industrial Revolution in the 18th Century, the
University promoted scientific and technological development. In this period came the
studies of Luigi Galvani who, along with Alessandro Volta, Benjamin Franklin and Henry
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Cavendish, was one of the founders of modern electrotechnical studies.
In 1888 the eighth centennial of the University was celebrated, with a grand ceremony
where all the universities of the world convened in Bologna to honour the mother of
universities, representing their common roots and ideals of progress and tolerance. The
ceremony became an international festival of studies.
The University maintained its central position on the scene of global culture until the period
between the two wars, when other countries came to the forefront in teaching and
research. Bologna has thus been called upon to forge relationships with institutions in the
most advanced countries to modernise and expand its activity. Among the many challenges
which it has met with success, Bologna committed itself to the European dimension which
has now led to adoption of the new university system.
More than 100,000 students are enrolled at the University of Bologna, making this
University one of the largest in Italy. Between Bologna, Forlì, Cesena, Rimini, Ravenna,
Cesenatico, Faenza, Coviolo, Ozzano, and Imola there are over half a million square metres
of floorspace for teaching and extra-curricular activities. The 11 Schools offer 212 degree
courses including 40 international degree courses. The number of University Master's
degrees grows each year: there are 61 currently active involving 700 instructors in high-level
academic activities and contact with the professional world. According to a recent report
by the National Committee for the Evaluation of the University System, the University of
Bologna is today the most internationalised
㵀ўof all Italian universities. The number of
foreign students regularly enrolled is 2365, while another 2071 arrive every year on
international mobility programmes such as Erasmus and Overseas.

LAST MINUTE MAKET
LLM is connected with the University of Bologna (its office are located within the university
departments, young researcher offers services and feasible study). It developed a sort of
virtuous circle of actions matching the needs of several and different social and economic
actors and reinforcing the idea of community. Through the exchange of unsold goods the
social relations among economic and social actors are stimulated, activated and reinforced
contributing
to
strengthen
the
sense
of
community.
They elaborated a win- to win system of circulation of unsold goods that involves economic
actors as small enterprises, retailers and restaurants, local level institutions and civil society
organisations. With the attempt to give you an example of this innovative win-to win
system:
Through LLM Companies can manage the surpluses in innovative ways can reduce costs for
disposal of waste and improve their ties with the locality/territory. Public institutions and
the community can benefit from the reduction in the flow of waste to landfill and improve
assistance to the weakest sectors of society. Lastly the third sector (non profit organization
devoted to voluntary work) can reduce operating costs managing new resources to reinvest.
In 2008 following the national anti-waste law even the non-food items can be recovered.
Thus LLM extended its exchange services to different unsold goods as for example books,
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seeds, and pharmaceuticals.
Additional References
http://www.lastminutemarket.it/chi_siamo
A. Segrè, L. Falasconi, E. Morganti, LAST MINUTE MARKET. INCREASING THE ECONOMIC,
SOCIAL AND ENVIRONMENTAL VALUE OF UNSOLD PRODUCTS IN THE FOOD CHAIN., in:
Total Food Sustainability of the Agri-Food Chain , LONDON, RSC publishing, 2009, pp. 161 167
Awards:
Ai Care, 2008, Agenzia Italiana per la Campagna e l’Agricoltura Responsabile e Etica
See heritage best communication campaign Award, 2012, Emilia Romagna Region
Filled by S. Marabello, Scienter

EU USR
Template for good practice identity card
University of Padova (Italy)
皰љ

USR FOCUS (explained in page 2):
Name/Title of the good practice:
Organizational governance
Positive action Plan University of Padova
Human rights
(ITALY)
Labour practices
The environment
Elements that potentially qualify the case as
Fair operating practices
“good practice”:
Consumer issues
Scale of operation
Community
involvement
and
Available
evaluation
of
development
results/impact
Policies related to protection of data
International/national
Policies related to gender equality
reputation/visibility
Other
Transferability (hypothetical)
Quality assurance in place
Coordinating institution
Degree of innovation
Duration
University of Padova (Italy)
Prospective Vision
Contact person: NA
Recognition (Award)
Other
Short description
The gender equality committee developed actions and initiatives promoting fair gender
relations between women and men within the University and society. They developed a
comprehensive strategy presented in what they called Positive Actions’ Plan. Dealing with the
plan some effective practices addressing gender equality promotion impact and transform
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also some labour practices.
University Background
The University of Padova was established in 1222, after a group of students and teachers
decided to come here from Bologna. They set up a free body of scholars, who were grouped
according to their place of origin into nationes, in which students approved statutes,
elected the rettore (rector, or chancellor) and chose their teachers, who were paid with
money the students collected. Defending freedom of thought in study and teaching became
a distinctive feature which today lives on in the University motto: Universa Universis
Patavina Libertas.
The introduction of empirical and experimental methods together with the teaching of
theory marked the dawn of a golden age. In the 16th and 17th centuries, Padova became a
workshop of ideas and the home to figures who changed the cultural and scientific history
of humanity. They included Andrea Vesalio, who founded modern anatomy, as well as the
astronomer Copernicus, and Galileo, who observed the skies here.
Padova also vaunts the world’s first university botanical garden and a permanent
anatomical theatre, which was built by Girolamo Fabrici d’Acquapendente. William Harvey,
who became famous for describing the circulation of the blood, studied in Padova, and in
1678 Elena Lucrezia Cornaro Piscopia became the first woman in the world to be awarded a
university degree. The University of Padova virtually covers every field of knowledge. The
university comprises also the Scuola Galileiana
薐љ di Studi Superiori (Galilean School of Higher
Education). It is a school of excellence which combines traditional university education
with a series of special in-house courses comprising seminars and lectures by visiting
professors of international fame. Divided into two categories, Moral Sciences and Natural
Sciences, the Scuola Galileiana di Studi Superiori (Only 24 students are admitted each year)
illustrates the techniques and methods used for scientific research, and then affords
students a deeper insight into the field.

Positive Action Plan
The above mentioned plan aimed to elaborate a comprehensive strategy for gender
equality includes several and very different actions:
• Research on the topic, allowing the spread of gender awareness inside the
university courses and research projects fighting against gender stereotypes.
•

Nursery building and children’s services addressed to the University staff and
students.

•

Labour practices’organisation:

Flexibility (working hour organization and teleworking) practices allowing university staff
to conciliate time of work and personal experience of maternity/paternity.
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Through telework or telecommuting the right to work from home has been extended also
to temporary Staff (post doc fellows, short term lecturers and so on) .
Hence, teleworking has been used as integration of Paternity and Maternity leaves (Italian
legislation allow the paternity and non compulsory (five months) maternity leaves with a
reduction (70%) of the normal wage. By teleworking the University allows to men and
women of the staff to have the total amount of each contract/wage.
To enhance productivity of labour, they implement also a system of baby sitting on demand
to cope with the unexpected health problems of son and daughters of the staff with low
income (ISEE is the Italian Economic indicator for welfare services). The baby sitting services
are offered by university students that are paid by the University. In so doing it can be
valorized the virtuous circle of cooperation between students, teachers and administrative
staff.

Additional References
http://www.educazione.unipd.it/temp/cpo/attachments/126_PAP%202009-2011.pdf
Filled by S.Marabello Scienter
钠љ
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Annex 3
DOCUMENTS RELATED TO CRITERIA SELECTION AND CHARACTERIZATION OF
UNIVERSITIES

Universidad Internacional de La Rioja, S.A. – UNIR (ES)
CRITERIA FOR SELECTION OF THE UNIVERSITIES
We used two basic criteria for selection of the case studies in Spain and France. These criteria
are: public or private universities and classical or new universities (we considered that a
university is newly created when it is founded later 1970). The definition of classical or new
universities is also related to the educational programs and administrative structure of the
universities selected. We have also taken into account whether it's a university on-line or offline. From our point of view, the latter criterion is important because it means to be a
university adapted to the current professional and social context.
CHARACTERIZATION OF THE UNIVERSITIES SELECTED
French universities:
Université d'Auvergne (UDA): UDA is a university founded in 1520. It now has a total of 15,000
students. It is a public university that covers a wide range of academic disciplines.
Despite its classic profile, the UDA has as one of its objectives the development of
technological tools to offer its students more services tailored to the characteristics of the
information society. This circumstance makes )the UDA a particularly interesting case from a
pedagogical and structural point of view.
The UDA has specialized in three areas of USR. First, it has policies of social and community
commitment. Secondly, it has developed strategies on environmental responsibility. Finally, it
has opened cooperation programs with developing countries. It is, therefore, a university with
a broad and highly diversified repertoire of USR practices.
Groupe ESC Clermont (ESCC): The ESCC is a completely private business college. With about
2,000 students is relatively small and very specialized. The ESCC was founded in 1919
dedicated to education completely off-line. In summary, the ESCC is an interesting case in
terms of education because it is a private university with a very specialized but traditional
education system.
The ESCC is a university where the USR is central. It is committed to responsible business
education and the maintenance of a just global society. It has a sustainable social development
committee, which meets every three months, as well as recycling policy, environmental
sustainability and accessibility for people with mobility problems. The ESCC has integrated USR
on its education system. It has specialized seminaries on USR and promotes research on this
topic.
Université de Valenciennes (Ecole Nationale Superieure in Informatique Electronique
Automatique Energétique Mécanique): It is a very new school. It was formally established in
2002. This is a public, off-line and very specialized research centre with 1,000 students.
The peculiarity of Ecole Nationale Superieure in Informatique Electronique Automatique
Energétique Mécanique is the kind of USR practices it makes. This centre has specialized in
responsible activities closely related to its area of academic specialization. So, its goal is to
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apply the knowledge and skills of teachers and researchers to social responsibility policies.
Thus, USR activities of the Ecole Nationale Superieure in Informatique Electronique
Automatique Mécanique Energétique is focused on sustainable energy and environmentally
friendly technologies, social consequences of technological development as well as other social
problems such as equality between men and women.
Spanish universities
Open University of Catalonia (UOC): UOC is one of the most popular online universities in
Spain. It is a new university, founded in 1994, which promotes innovative education,
technological leadership and academic research closer to society needs. The UOC is a public
university with private participation.
UOC is a university that has transformed the USR in a pillar of its policies. It has a code of ethics
focused on the responsibility of the university to society and respect for workers. It has several
collaborative programs with NGOs and training activities on equality, peace and environmental
responsibility.
University of Castilla-La Mancha (UCLM): UCLM is a university with a long tradition in the
Spanish academic system but especially linked to the autonomous community of Castilla-La
Mancha. It has four campuses located throughout the Community (Albacete, Ciudad Real,
Cuenca and Toledo). It is a completely public university that has 32,557 students enrolled in 45
degrees and 31 master's degrees.
蚀љ
It is a university committed to the values of solidarity, sustainability and efficiency. It has, since
the nineties, several programs on social responsibility. Specifically, he has developed several
campaigns to support third world. In this area, its action is consistent, constant and highly
valued. UCLM offer master and seminars on social responsibility.
Universidad Europea de Madrid (UEM): UEM is a new and private university. For this reason,
covers one of the basic criteria for our selection of cases. Its objectives include, prominently,
train leaders and professionals through empirical research. Offers 190 degrees on three
campuses: Madrid, Valencia and the Canary Islands. It is a university with a very
entrepreneurial management pattern.
At the same time, the USR is positioned as a core value. UEM is specialized in social practices
related to environmental action and development cooperation. The commitment to
sustainable development has led them to become the first Spanish university in which social
responsibility is integrates into the curriculum of all grades transversely. Thus, sociocultural
sustainability, environmental and economic becomes a pervasive element in all facets of the
training of students.
Foundation University of Granada Enterprise - FGUGR (ES)
CRITERIA FOR SELECTION OF THE UNIVERSITIES
The criteria used to select the Universities in Germany and Sweden have been diverse
depending on the USR dimension analysed. For practices related with the introduction of USR
in the University curricula, the following criteria have been taken into account:
Year of creation: old universities created before 1970 and new universities created later than
1970.
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Educational model: more theoretical or more practice-oriented.
Courses orientation: mainly directed to students, to professionals or both.
Areas of specialization: mainly in the case of practices related with the environment and the
sustainable development.
For practices related to University development co-operation, the following criteria have been
used:
Year of creation: old universities created before 1970 and new universities created later than
1970.
Degree of Internationalization: internationalization appears or not as a strategic objective of
the University and it is reflected in the number of agreements with partners across the world.
CHARACTERIZATION OF THE UNIVERSITIES SELECTED
Baden-Wuerttemberg Cooperative State University (Germany)
The University of Cooperative Education (now Baden-Wuerttemberg Cooperative State
University) is an new public University launched in 1974 in the Federal State of BadenWuerttemberg in the Southwest of Germany.
At present there are 10 campuses spread out over the Federal State of Baden- Württemberg
with roughly 19.000 students and about 5.000 co-operating companies.
It was mainly designed as a professionalising University to provide students with a postsecondary education based on a predominant role of on-the-job training. The University offers
阀љ
a dual system of education, which provides a practice-oriented education involving both,
employers as well as state-run academic institutions. According to the statistics, almost 90% of
our graduates already have a work contract when they take their final exams.
The University of Cooperative Education is specialised in a practice-oriented educational
background in business, industry and social institutions.
The University of Cooperative Education has been selected as a case study of promotion of the
USR by the University students through practical research and learning by doing in the working
contexts.
Leuphana University of Lüneburg (Gemany)
Leuphana University of Lüneburg is a classical University created in 1946. In 2003, it was
transformed into a foundation under public law. It is thereby granted the highest level of
autonomy among public universities in Germany. The University counts with 7.000 students
and 160 professors approximately. The University is specialized in sustainable research,
cultural research, management and entrepreneurship and educational research/teacher
education. The University has a long tradition in environmental studies. The Department of
Environmental Sciences was set up in 1990 and today it includes the UNESCO Chair for
Sustainability and the first MBA program for entrepreneurial sustainability management
worldwide.
Leuphana University was selected as a case study of best practices in the integration of Higher
Education Sustainable Development in the University Curriculum.
Lund University (Sweden)
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Lund University is a classical University created in 1666 in Sweden. The University is organised
into eight faculties (engineering, science, law, social sciences, medicine, humanities and
theology, economics and management, fine and performing arts and school of aviation). It is
also the strongest research University in Sweden and it is ranked as one of the top 100 in the
world. It counts with 47.000 students and 6.800 employees based at the campuses in Lund,
Malmö and Helsingborg.
Lund University is very prestigious for being an international university with global
recruitment. Internationalisation is one of Lund University's main strategies. As a part of this
strategy Lund University cooperates with universities all over the world through bilateral
agreements, educational and research programmes, networks and partnerships as well as
research collaboration. An important aim is prioritising long-term relationships. Namely, it
cooperates with 680 partner universities in over 50 countries and it is the only Swedish
university to be a member of the strong international networks LERU (the League of European
Research Universities) and Universitas 21. Moreover, Lund University both sends and receives
the largest number of exchange students of all higher education institutions in Sweden.
Lund University has been selected as a case of best practices in the development of
international programmes of development cooperation.
Uppsala University (Sweden)
Uppsala University is the oldest University in Sweden, founded in 1477. It ranks among the
)
best universities in Northern Europe in international
rankings and is generally considered one
of the most prestigious institutions of higher learning in Europe. The university has nine
faculties distributed over three disciplinary domains. It has about 23.000 full-time students,
and about 2.200 doctoral students. It has a teaching staff of 4.000 (part-time and full-time) out
of a total of 6.000 employees. Uppsala University has an international character and counts
with more than 3.000 agreements for international research and educational cooperation with
more than 1.000 universities all over the world. Uppsala University has launched a
Cooperation Strategy in 2009 focused on three main objectives: cooperation for knowledge
and growth, cooperation for quality improvement and cooperation for democratisation. The
last one is focused on democratic development of university and societal institutions in
developing countries.
Uppsala University has been selected as a case of best practice in the development of
international programmes of development cooperation.
Gävle University (Sweden)
Gävle University is a University College (högskola) located in Gävle, Sweden. It is a new
University established in 1977 and is currently organized into three academies. It has
approximately 14.500 students, more than 50 study programmes and second-cycle
programmes, about 1.000 courses in humanities, social and natural sciences and technology.
Over the years, the University of Gävle has become one of the leading universities in the
country within distance learning and a large percentage of its students study through distance
learning. Continuing professional development and contract education to municipalities,
authorities, organizations and companies is also a main activity of this University. These
courses are designed on the basis of the professionals and organizations´ particular needs and
preferences.
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Gävle University has been selected as a case study of development of innovative training
methodologies for University teachers, managers and students to implement environmental
management systems in the University setting.
University of Porto (PT)
Criteria selection
The Portuguese universities were chosen according to some criterion. For a start, we wanted
to look to this opposition of classic versus new HE institutions that is explained with a period of
dictatorship before 1974, which was broken down with a revolution that restored democracy
and opened Portugal to Europe. University of Porto is a classic institution whereas University
of Aveiro is a new and innovative higher education institution that has been very focused in
the local development of the region since its beginning and so has been very open to the
outside of the institution. Another point is that University of Porto is the largest Portuguese
institution in education and research and also has been ranked as the top Portuguese HE
institution by international rankings for some years. The last point is that both universities
have concerns regarding social responsibility but in their strategic plans they seem to have
differences in the subject, so we found it would be interesting to explore their practices.
Furthermore, we chose to present two USR good practices of the U.Porto: one related to the
volunteering work and another related to the inclusion of disabled students, as we considered
it would be important to have some insight of the networking of this university in these areas.
The Aristotle University of Thessaloniki was chosen because it is the greatest university in
蝰љ responsibility in which we will focus on the
Greece and presents some good practices in social
environment by being the first green Greek university.
CHARACTERIZATION OF THE UNIVERSITIES SELECTED
University of Aveiro
The University of Aveiro (UA) was created in 1973 and became a very dynamic and innovative
university in Portugal by providing undergraduate and postgraduate education, generating
research and promoting cooperation with society. It is recognized by the quality of its
infrastructures projected by some of the most prestigious Portuguese and internationally
renowned architects such as Eduardo Souto Moura and Álvaro Siza Vieira, among others. The
University Campus became thus a contribution to the quality of the architectural heritage of
the city. Attended by about 15,000 students on undergraduate and postgraduate programmes,
the UA is constituted by 15 departments and one autonomous section, 4 polytechnic schools,
research and interface units and a vocational education network.
The UA is a very dynamic institution in social responsibility. Among its practices we find
cooperation with Portuguese former colonies (e.g. Angola, Mozambique and East Timor) by
fostering the qualification of professionals for example. It is also involved on collaborative
activities with the community through reciprocal partnerships and not only through the
transfer of knowledge or services rendered. Volunteer work, a group of reflection on social
intervention and a number of health promotion services are some of these activities. Also, the
UA organizes a number of initiatives dedicated to the public understanding of science in which
programmes and projects play an important role in stimulating curiosity and interest in
scientific activities, motivating younger and less young people for study and research in all the
areas of knowledge.
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From the beginning the UA focused on the creation of undergraduate degrees in innovative
areas not yet explored by the traditional universities in Portugal, and in fields of relevance to
the regional and national structure. In the nineties the new priorities of the UA such as
internationalisation and cooperation were achieved through reinforcement of relations with
Portuguese former colonies and participation in European programmes and in networks and
partnerships with international universities and finally the signing of protocols with national
and international institutions, organisations and companies. Its focus on the intervention in
the promotion of knowledge, technology and innovation transfer in business and
entrepreneurial settings has made the UA an important contributor to the development of the
region and cooperation with society. Therefore, those will be the good practice in social
responsibility that we will analyse.
University of Porto
The University of Porto (U.Porto) is the largest education and research institution in Portugal.
It was formally founded in 1911, however the roots of the institution date back to 1762.
Attended by about 31,000 students, the UA is constituted by 14 faculties and a business school
and 69 scientific research units; it offers over 700 training programmes per year (from degrees
to continuous professional training). The U.Porto is considered the best Portuguese University
according to the majority of the international reference rankings. The mission of the U.Porto is
“to create scientific, cultural and artistic knowledge, to provide high quality training, strongly
anchored in research, the social and economic value of knowledge and the active participation
in the advancement of communities in which it
љ established”.
靰is
Within its vision there are four major strategic topics delineated in the "Strategic Development
Plan": achieve excellence in all levels of training; transform the U.Porto into a research
university; expand the degree of internationalization; and improve the governance and
management model of the university. In the last years, the University has been focusing in
enhancing the creation or participation in private non-profit associations in order to carry out
research and development activities, promotion and support to innovation, economic
valorization of knowledge and services provision to the community.
In 2011, the U.Porto was evaluated by the EUA- Institutional Evaluation Programme, and in
this report the university engagement with the community of Porto was highlighted, namely
with the organisation of the annual Junior University that introduces over 5,000 elementary
and secondary school students to the laboratories of U. Porto each year and an annual 4-day
Exhibition of Science, teaching and Innovation. Also, by being involved in a European Unionfunded project with the local municipality, the university has been working on the
development of broadband services in the Porto area.
The USR practices that we have chosen were the volunteering work and the inclusion of
disabled students.
Aristotle University of Thessaloniki
The Aristotle University of Thessaloniki (AUT) was founded in 1925 and is the largest university
in Greece and the Southeastern Europe. The main campus is located in the centre of the city of
Thessaloniki, and covers an area of about 33.4 hectares. It comprises 7 faculties which consist
of 33 schools, 5 faculties which consist of one school each, as well as 4 independent schools.
About 81,500 students study at the Aristotle University (72,140 in undergraduate programs
and 8,360 in postgraduate programs). There are 2,150 faculty members who are assisted by
213 members of the Special Technical Laboratory Personnel (S.T.L.P.). The administration
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office consists of 400 permanent employees and 528 employees under a private law contract
of indefinite duration. Moreover, 596 people employed by third parties provide services at the
university.
The AUT has concerns regarding social responsibility such as a student support fund aimed to
provide moral and financial support to students, and cover extraordinary expenses that cannot
be met by students themselves; a day care unit that provides education to preschool-aged
children of the members of the academic community, including children of undergraduate and
postgraduate students and also offers theoretical and practical training to students of the
School of Early Childhood Education; and lifelong learning programs aimed to meet the
increasing needs and demands of the Greek society for instruction, training, and specialization
and to decrease in social exclusion with regards to education, as well as contribute to the
modernization of the Greek educational system and to the improvement of the quality of
education. The good practice that we chose for the AUT is their work to enhance
environmental sustainability and environmentally friendly practices on campus.

SCIENTER CID – SCIES (ES)
CRITERIA FOR SELECTION OF THE UNIVERSITIES
The criteria used to select the Universities in Austria and Ireland is mainly related to the scale
of operation (mainly related to the cooperation with organisations for the implementation of
specific activities) and innovation approaches detected. Our approach has been l to look for
)
innovative understandings of University social responsibility
that can be easily recognised.
We have also selected on EU network the LINK network due to its innovative character.
Our selected cases are from Austria and Ireland

AUSTRIA:
University of Graz (AU): The university for all: The seventh faculty. (Case study 1)
Webster University (AU): Incorporating corporate social responsibility and sustainability into
the hybrid course “Branding in Vienna” through corporate visits. (Case study 2)
Sustainability4u (Graz, Austria): Sustainability4all. (Case study 3)
IRELAND:
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Higher Education Access Route (HEAR). (Case study 4)
DIT Access and Civic Engagement Service--Community Links: Dublin Institute of Technology,
Ireland. (Case study 5)
Plus: thelinknetwork.eu. (case study 6)
CHARACTERIZATION OF THE UNIVERSITIES SELECTED
AUSTRIA: University of Graz (AU): The university for all: The seventh faculty.
The University of Graz, which was founded in 1585, is Austria’s second oldest university and
one of the largest in the country. Many excellent scientists, amongst them six Nobel laureates,
have taught and researched here.
It has 30,000 students (4,700 new students and 2,600 graduates per academic year, of which
approximately 200 receive a doctor’s degree) and 3,800 employees (of which 2,600 are
scientists). It has 7 organisational units: 6 faculties and 1 university administration. It includes
76 institutes and 100 study courses. Its campus includes 180,000 m2 net floor area.
It has a budget of 184 million euros per year

Webster University (AU): Incorporating corporate
љ social responsibility and sustainability into
the hybrid course “Branding in Vienna” through corporate visits.
Webster University, Vienna is an American University with a global perspective. Webster
University was founded in the USA in 1915. Today Webster has more than 100 campuses in 7
countries on 3 continents, serving over 20,000 students worldwide. The Vienna campus was
established in 1981. The Vienna campus is accredited in the US and in Austria.
Webster Vienna is accredited in the U.S. by the Higher Learning Commission (HLC), and in
Austria by the Austrian Federal Ministry of Science and Research as an Austrian Private
University. Their business programs are also accredited by ACBSP (Association of Collegiate
Business Schools and Programs).
Webster's Vienna campus is on the banks of the Danube River in Vienna's 22nd district, not far
from the Vienna International Center (headquarters for the UN and its agencies). Campus
facilities include classrooms, four computer labs with Mac and PC workstations, a library with
online access to Webster’s main library in St. Louis, conference facilities, an art gallery, a
bookstore, student lounge and an American-style restaurant. Webster is well served by public
transport and is 20 minutes from the city center.
Sustainability4u (Graz, Austria): Sustainability4all:
“Sustainability4U” is a joint project of the four universities in the city of Graz established in
2008-9. The initiative tries to bundle the efforts of each university in the field of sustainable
development to increase their outcomes. Through linking together the different fields of
research and education (University of Graz, University of Technology Graz, Medical University
Graz, University of Music and Performing Arts Graz), a holistic approach is seeked. A team of at
least two persons per university meets regularly to create new projects and adapt existing
ones that aim not only towards students but the whole society. In this respect the initiative
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fosters inter-universitary collaboration as well as it communicates a sustainable message to
people.
Although cooperation between universities often has great benefits there is still potential to
establish more of them. Bringing together four universities is quite a challenge as far as logistic
and financial aspects are concerned. Having a team that meets regularly on a voluntarily basis
can be regarded as innovative as well as the projects that are developed.
IRELAND:
Higher Education Access Route (HEAR)
The Higher Education Access Route (HEAR) is a college and university admissions scheme in
IRELAND which offers places on reduced points and extra college support to school leavers
from socio-economically disadvantaged backgrounds. HEAR has been set up by a number of
colleges and universities as evidence shows that socio-economic disadvantage can have a
negative effect on how well a student does at school and whether they go on to college.
Widening participation has been a priority for colleges and universities in recent years.
Recruiting students from all walks of life who demonstrate the ability, motivation and potential
to succeed at third level will, over time, draw outstanding talent from a broad pool of
applicants. This will make sure that our colleges and universities remain diverse, vibrant places
in which to study and become more representative of the society which they serve.
)

Thanks to the HEAR programme a lot of school leavers from socio-economically disadvantaged
backgrounds get the chance to attend university in Ireland.
DIT Access and Civic Engagement Service--Community Links: Dublin Institute of Technology,
Ireland
Dublin Institute of Technology (also known as DIT) was established officially in 1992 under the
Dublin Institute of Technology Act but had been previously set up in 1978 on an ad-hoc basis.
The institution can trace its origins back to 1887 with the establishment of various technical
institutions in Dublin, Ireland. It continues to build on its long tradition of providing education
from certificate to doctorate level. The Institute currently has around 20,000 undergraduate
students, and many postgraduate students both taught and research postgraduates.
The aim of the Community Links Programme is to help in the alleviation of educational
disadvantage at local (inner-city Dublin), national and international levels. This is achieved
through initiatives primarily directed at personal development including self-esteem,
confidence, motivation and empowerment of individuals and communities.
The Community Links Programme is made up of five very different projects, but what they all
have in common is a commitment to support communities and individuals to reach their full
potential. The programmes are located in the Primary, Secondary, Third level and Community
Sectors. The issues concerned are the alleviation of absenteeism, prevention of drop-out,
increases in the attainment in schools, return to education in communities and access to
education for all, civic engagement and social change.
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Plus:
thelinknetwork.eu
LINK is a network of organisations, HE institutions, disability professionals, academics, students
and interested individuals who all share the same ultimate goal, the full inclusion of students
with disabilities in higher education. The network is currently run by a managing partnership of
organisations from six EU countries, all of which share the objective of promoting full access to
and participation in further and higher education for students with disabilities.
It has been selected to include an example of how organisations of different profiles can
gather towards the inclusion of students with disabilities in higher education on a volunteer
and regular basis.
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